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Executive Summary 
 

Background 
 
 
Schools in Bangladesh, like in many other countries, remained closed for an extended period due to 
the COVID-19 pandemic, significantly disrupting children's education. More than half of the students 
were unable to access remote learning resources during this time. A national survey on children's 
education highlighted an even more alarming reality, revealing that only a small fraction of students, 
with even fewer at primary level, had opportunities to engage in educational activities. To address these 

setbacks caused by the pandemic, "Educate the Most Disadvantaged Children in Bangladesh (EMDC)" 
worked to ensure that marginalised children—particularly girls and those with disabilities—receive 
support in accessing education and developing essential skills. UNICEF and BRAC undertook the 
EMDC initiative, targeting 300,000 most marginalised children. While BRAC adapted its Bridge 
Programme to offer accelerated instruction1, preparing children to re-enter formal schooling after 
ensuring they had mastered fundamental skills. UNICEF partnered with multiple organisations to deliver 
catch-up programme to reduce dropout and support continuation of learning in the formal setup. 
UNICEF advanced non-formal primary education as an alternative learning option for out-of-school 
children. They have also strengthened the institutional capacity of the Bureau of Non-Formal Education 
(BNFE) and the Directorate of Primary Education (DPE). The study objectives were to enhance the 
evidence base on learning outcomes of disadvantaged children in the context of EMDC. 
 

Study Objective 
 

The overarching objective of this study is to understand the impact and sustainability of EMDC 
interventions, and how they have functioned as inclusive and cost-effective ways of improving the 
learning outcomes for marginalised children. The study would help to develop a better understanding 
of the impact and sustainability of catch-up provisions more generally, including an assessment of 
learning achievement of students, levels of transition to formal education2, post completion of catch-up, 
ways of closing the gap between ‘informal’ and government education provision (in this context) and 
identifying opportunities to align and integrate into the government service provisions. 
 

Methodology 
 

To achieve the objective, the study team designed a mixed methods approach to comprehensively 
evaluate the EMDC programme’s impact and effectiveness. The study integrated secondary data 
analysis with quantitative surveys and qualitative interviews to provide a holistic assessment.  
 
The quantitative survey targeted children who had completed or are graduating from the EMDC 
programmes, tracing them through records maintained by Learning Centres (LCs) to ensure accurate 
representation. A sample size of 1,200 respondents was determined using a standard formula for binary 

 
1 (BRAC Accelerated Model = Bridge Course (to refresh prior learning for 4 months) + Accelerated Course (focusing on grade-

specific competencies for 6 months)) 
2 In practice, this means sending back children to government primary schools after providing catch-up education in EMDC 

learning centres. 

A SAMPLE SIZE OF 1,200 RESPONDENTS WAS DETERMINED USING A STANDARD 

FORMULA FOR BINARY ESTIMATES, WITH EQUAL REPRESENTATION FROM BRAC AND 

UNICEF PROGRAMMES (600 RESPONDENTS EACH), ACROSS FIVE DISTRICTS WHERE 

BOTH OPERATED. THE SAMPLE SIZE WAS DETERMINED ENSURING A CONFIDENCE 

LEVEL OF 95% AND A MARGIN OF ERROR OF 5%. 
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estimates, across the four (I.e., Bhola, Sherpur, Gaibandha and Sylhet) and five (i.e., Dhaka, 
Bandarban, Narsingdi, Brahmanbaria and Mymensingh) districts where BRAC and UNICEF operated, 
respectively. The sample size was determined based on a confidence level of 95% and a margin of 
error of 5%. The data was collected through structured tools consisting of standardised assessments 
and surveys that measured literacy, numeracy, socio-emotional and life skills. The sampling accounted 
for geographic and programmatic diversity, as the total number of samples was distributed among the 
different districts and the tests were also administered among the students from two different cohorts 
at different time slots.  
 
For qualitative insights, thirty-six focus group discussions (FGDs) were conducted, encompassing 
students, parents, and teachers across the five districts. Besides, twenty-two key informants’ interviews 
(KIIs) were held with district-level officials, education officers, and community leaders. In addition, to 
capture in-depth firsthand experiences, 41 individual interviews (IDIs) were conducted with programme 
implementers, head teachers, and members of the Centre Management Committees (CMC).  
 

Framework of Analysis 
 

For measuring students' progress, in diverse educational settings, the Analysis Framework for Learning 

Achievement by Marzano (2006) was used as it provides a comprehensive and research-based 

approach to evaluating and improving student learning outcomes, evaluating literacy and numeracy 

across four levels:  

• Advanced, where students demonstrated mastery with minimal errors and applied skills to 

complex tasks,  

• Proficient, where students met grade-level expectations with occasional errors,  

• Basic, where students performed below grade-level and required targeted support, and  

• Below Basic, where students exhibited significant gaps in foundational skills and required 

intensive intervention. 

 

The Analysis Framework for Socio-Emotional Skill Assessment (Goodman, 1997; Stone et al., 2010) is 

ideal for evaluating socio-emotional skills, particularly in Social and Emotional Learning (SEL) 

programmes. It is especially relevant for assessing children from disadvantaged backgrounds, conflict 

zones, or those impacted by crises, such as post-pandemic learning recovery. The framework evaluates 

socio-emotional competencies at low, moderate, and high levels. 

• At the low level, students showed minimal difficulties and needed minimal support.  

• At the moderate level, students experienced occasional challenges and required targeted 

interventions. 

• At the high level, students faced significant emotional or behavioural challenges and required 

intensive support such as counselling. 

 

The Analysis Framework for Life Skills Assessment (Kennedy et al., 2014) is particularly useful for 

students, young professionals, and marginalised populations, making it versatile for various 

applications, and hence used. The framework measured competencies in skills like collaboration, 

problem-solving, and conflict resolution at low, moderate, and high levels. Low-level students needed 

focused support, moderate-level students needed guidance to improve, and high-level students 

demonstrated strong skills and took leadership in various situations. The study also used Organisation 

for Economic Cooperation (OECD) Development Assistance Criteria (DAC) relevance, coherence, 

effectiveness, impact, and sustainability to evaluate the programme.  

 

Findings 

Assessment of Level of Learning outcome 
 
Apart from evaluating the programme’s impact, the study has also conducted learning outcome 
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assessments on two cohorts of students in Bangla, Mathematics, and English. For this study, students 
who dropped out of first or second grade were considered as cohort-1 students, and those who dropped 
out of third, fourth, or fifth grade were considered as cohort-2 students. 
 

Cohort Subject Students did well in Students faced challenges in 

Cohort - 1 Bangla spelling, letter identification, 

matching words, vocabulary 

development, comprehension, 

answering, listening 

comprehension, and oral 

communication. 

writing words based on images 

and constructing sentences from 

given words. 

Mathematics counting and comparing quantities 

and addition, ordering numbers 

(ascending order), writing 

numbers, subtraction, division, and 

solving word problems involving 

addition. 

writing numbers in words, 

identifying geometric shapes, 

ordering numbers in descending 

order, and multiplication. 

English writing small letters and reading 

individual letters 

writing names of the days of the 
week and reading words. 
 

Cohort - 2 Bangla recognising compound letters, 

creating sentences by matching 

phrases, answering basic oral 

questions, and word reading. 

constructing sentences, picture-

based sentence making, and 

paragraph reading. 

Mathematics ordering numbers, determining 

place value, division, and drawing 

geometric shapes. 

writing numbers to words and 

solving word problems using 

subtraction, addition, and 

multiplication, highlighting a need 

for a better understanding of real-

world problem-solving scenarios. 

English recognising time and reading 

letters, showing core foundational 

skills. 

constructing sentences, word 

construction and rearranging 

words to make sentences. 

 
The findings highlight gender-specific disparities in learning, where male learners performed better in 
oral expressions and numerical operations, while female learners excelled in reading and structured 
written tasks. 
 

Socio-Emotional and Life-Skills Assessment 
 

The Socio-Emotional and Life-Skills Assessment of students were assessed in the study. Apart from 
the self-reported data from students, the teachers also rated their students’ socio-emotional skill and 
life skills.  
 
The students reported high levels of emotional problems, indicating frequent experiences of anxiety, 
sadness, or other emotional difficulties. Besides, students exhibited high levels of prosocial behaviour, 
reflecting strong positive social behaviours such as empathy, cooperation, and kindness. In addition, 
moderate levels of challenges were observed in conduct problems, hyperactivity, and peer problems, 
suggesting occasional difficulties in behaviour management, attention control, and social interactions. 
The teachers have reported high levels of prosocial behaviour among students. The teachers have also 
observed moderate challenges were observed in dealing with problems, hyperactivity, and peer 
problems. 
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In terms of Life-Skills assessment, students demonstrated high competency in understanding and 
following instructions, reflecting their comprehension ability and attentiveness. Besides, moderate 
levels of skills were observed in interacting with others, overcoming difficulties, and solving problems, 
taking initiative, and managing conflict. The teachers reported high competency in students' ability to 
understand and follow instructions.  
 

Relevance of the EMDC Programme 
 

The findings of this study have depicted a vivid picture of the EMDC programme’s broader societal 
impact. The programme was found to be highly relevant in addressing the educational needs of 
marginalised children in Bangladesh, particularly in the wake of the COVID-19 pandemic. By aligning 
closely with the formal curriculum and involving stakeholders such as local communities, parents, and 
government authorities, the programme ensured a smooth transition back to formal schooling. Strategic 
placement of Learning Centres near marginalised communities enhanced accessibility, addressing 
barriers such as distance and socio-economic challenges. The programme’s diagnostic approach 
allowed for tailored support, meeting students at their current academic levels and addressing specific 
learning gaps. 

 

Coherence of the EMDC Programme 
 
The EMDC programme demonstrated strong coherence with both national and international education 
strategies. It was aligned with Bangladesh’s Primary Education Development Plan (PEDP) IV by 
addressing gaps in education for out-of-school children regarding access and quality and reducing 
dropout rates. Internationally, the programme was aligned with the Sustainable Development Goal 
(SDG) 4, which promotes inclusive and equitable quality education. The programme’s focus on gender 
equity and the inclusion of children with disabilities further reinforced its coherence with global 
development frameworks. By collaborating with UNICEF and BRAC, the programme integrated well-
established models like the Multi-Grade Multi-Level (MGML), Teaching @ Right Level (T@RL) 
approach, adapted version of Accelerated model of BRAC Education Programme (BEP), among others, 
enhancing its effectiveness in reaching diverse learners. 

 

Effectiveness of the EMDC Programme 
 

In terms of effectiveness, the programme met its primary objectives, with high transition rates of 
students into formal education and curriculum alignment with national standards. Teacher training 
played a key role here, as educators received ongoing professional development in classroom 
management, student assessment, and child psychology, which contributed to the programme’s 
success. The accelerated curriculum allowed children to catch up on missed competencies and skills, 
but the socio-economic barriers faced by families, such as the need for children to engage in child 
labour, resulted in some dropouts after reintegration into formal schooling. Despite these challenges, 
the programme effectively reached its target group and improved academic outcomes for marginalised 
children.  

 

 

STRATEGIC PLACEMENT OF LEARNING CENTRES NEAR MARGINALISED 

COMMUNITIES ENHANCED ACCESSIBILITY, ADDRESSING BARRIERS SUCH AS 

DISTANCE AND SOCIO-ECONOMIC CHALLENGES. 

 

A STRONGER AND REGULARLY UPDATED SYSTEM IS NEEDED TO TRACK STUDENTS WHO 

HAVE RETURNED TO FORMAL SCHOOLING AFTER COMPLETING THE EMDC PROGRAMME. 

HAVING ACCURATE, UP-TO-DATE INFORMATION WILL IMPROVE THE PROGRAMME'S 

ABILITY TO EVALUATE ITS LONG-TERM EFFECTIVENESS. 
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Impact of the EMDC Programme 
 
The EMDC programme had a profound impact on both academic outcomes and socio-emotional 
development. Quantitative assessments showed notable improvements in literacy and numeracy, 
particularly in foundational skills such as letter recognition, word formation, and arithmetic operations.  

 
As the study reached 1200 sample and there were two cohorts with evaluations on Bangla, English and 
Mathematics in each of them, approximately 200 students were evaluated for each subject in each 
cohort. The analysis of learning levels across Bangla, Mathematics, and English for both UNICEF and 
BRAC learners highlighted strong foundational skills. Learners demonstrated advanced proficiency in 
fundamental literacy and numeracy skills, such as letter recognition, word matching, basic arithmetic 
operations, and reading letters, reflecting a solid base for further learning. However, significant gaps 
exist in sentence construction, reading comprehension, vocabulary retention, numerical literacy, and 
problem-solving, with writing words based on images, constructing Sentences, word problems, and 
writing numbers to words emerging as key areas of concern. Gender disparities were observed, with 
male learners excelling in oral skills and numerical reasoning, while female learners performed better 
in reading and written tasks. However, both groups faced challenges in higher-order cognitive skills, 
such as interpreting extended texts, forming structured responses, and applying mathematical concepts 
in real-world contexts. 
 

✓ In cohort 1, in Bangla test, out of 200 students, 6% achieved all correct answers, while 94% 
provided partially correct responses. No students had completely incorrect answers, indicating 
that the majority have a basic understanding, but few have mastered all concepts.  

✓ English test, out of two hundred students, 6% had all correct answers, and 94% gave partially 
correct answers. There were no students with no correct answers, suggesting a general grasp 
of mathematical concepts, though full mastery remains low.  

✓ math test, among 201 students, 9% answered all questions correctly, and 91% had partially 
correct answers. No students had completely incorrect responses, reflecting a basic proficiency 
in English with some gaps in comprehensive understanding. 

 
✓ In cohort 2 Bangla test, out of 201 students, 9% provided all correct answers, while 91% gave 

partially correct responses. There were no completely incorrect responses, indicating a basic 
level of understanding, but few have achieved complete proficiency.  

✓ English test, among 231 students, 11% had all correct answers, while 89% provided partially 
correct answers. No students had completely incorrect answers, suggesting that most students 
grasp fundamental concepts but only a small portion have a full command over them.  

✓ Mathematics test of the 198 students assessed, only 1% achieved all correct answers, while 
99% had partially correct responses. No students had completely incorrect answers, indicating 
that while many have some understanding, there is a significant need for improvement in overall 
proficiency. 

 
Nearly 99% of children who completed the programme successfully transitioned into formal schooling, 
demonstrating the programme’s effectiveness in preparing them for reintegration. Additionally, the 
programme’s holistic approach—integrating socio-emotional and life skills—enhanced children’s 
confidence, peer interactions, and classroom engagement. Teachers reported positive behavioural 
changes, and children showed increased participation in community activities, suggesting the 
programme’s influence extended beyond academics. However, the short programme duration and 
external pressures, such as poverty, still remain challenges for sustained impact. 
 

Sustainability of the EMDC Programme 
 

The EMDC programme serves as a transitional initiative aimed at reintegrating marginalised, out-of-
school, and COVID-19-affected children into formal education systems. Its design addresses key socio-

NEARLY 99% OF CHILDREN WHO COMPLETED THE PROGRAMME 
SUCCESSFULLY TRANSITIONED INTO FORMAL SCHOOLING, DEMONSTRATING 
EFFECTIVENESS IN PREPARING THEM FOR REINTEGRATION. 
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economic and geographical barriers, aligning with priorities outlined in PEDP-4, which reported 2.5 
million out-of-school children, with significant representation in urban slums, the Chittagong Hill Tracts, 
and among children with disabilities. The programme incorporates community-based interventions like 
BRAC’s awareness campaigns and UNICEF’s Court-Yard Based Learning Support (CYLS) and 
Personalised Learning Support (PLS), enabling localised education solutions even during 
environmental disruptions like floods. 
 
PEDP-4 highlights disparities in education access due to factors such as household wealth, parental 
education, and geographic challenges, which EMDC addresses through tailored initiatives. Targets 
under PEDP-4, including enrolling 250,000 new learners and retaining at least 60% of them in learning 
centres, reflect the EMDC programme’s goals. By bridging educational gaps and providing academic 
and extracurricular support, EMDC prepares students for reintegration into government primary schools 
while focusing on improving survival rates to grade 5. Continuous monitoring ensures sustained 
retention and positions the EMDC as a scalable model for addressing educational disparities. 
 

Recommendations 

The recommendations highlight key strategies to ensure the sustainability and effectiveness of the 

catch-up programme, emphasising the roles of the government, UNICEF, and BRAC.  

 

Institutionalising the programme within the National Education Policy is crucial for securing long-term 

funding, integration, and promoting community ownership to boost local engagement and support. 

 

General Recommendations for the Government 

 

1. Institutionalise the catch-up programme as a formal or non-formal initiative under the National 

Education Policy. Findings reveal that post-programme engagement is limited, leading to 

challenges such as dropouts or stagnation in student performance. Embedding the programme 

within the national policy will ensure its long-term funding, integration, and scalability. 

Government ownership can help sustain the programme across diverse geographical and 

socio-economic contexts. 

2. Establish mechanisms for community participation in programme implementation and 

monitoring, such as school management committees (SMCs) and parent-teacher associations 

(PTAs). As such, organise awareness campaigns to highlight the importance of catch-up 

programs and train community leaders and parents on how to support children’s education. 

Findings reveal that post-programme engagement is limited, leading to challenges such as 

dropouts or stagnation in student performance. Community involvement will ensure local buy-

in and sustainability. Parents and community leaders can provide on-the-ground support, 

monitor program outcomes, and address barriers to education. 

 

UNICEF and BRAC are urged to strengthen sustainability efforts by developing contextualised 

community and family engagement strategy, fostering community-based support groups, conducting 

home visits, and organizing capacity-building workshops for parents and community members.  

 

Common Recommendations for Both UNICEF and BRAC 

 

1. Foster community-based support groups to strengthen parental and community involvement, 

and post programme providing ongoing guidance and mentorship to families and students. The 

sustainability of reintegration depends on consistent support from both the community and 

parents to ensure that children remain engaged in formal education. Some suggested activities 

are:   

a. Establish Community-Based Support Groups and conduct regular meetings to share 

students’ progress and provide guidance on addressing challenges. 
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b. Organise workshops to train parents on how to support their children’s education, 

focusing on creating positive learning environments, encouraging regular attendance, 

and managing study routines. 

2. Focused Intervention on Developing Higher-Order Competency in English (Sentence 

Construction, Word Formation, and Reading Comprehension). Findings show that 

students, especially those at the Basic (50-60%) and Below Basic (below 50%) competency 

levels, are struggling with higher-order English skills, such as sentence construction, word 

formation, and reading comprehension. These skills are crucial for advancing from 

foundational competencies (e.g., letter recognition and simple word reading) to more 

complex language tasks. Targeted intervention focusing on these skills will be necessary 

to help students achieve higher levels of proficiency. 

3. Establish a Numeracy Enhancement Programme to strengthen numerical literacy, 

arithmetic operations, and problem-solving skills through structured interventions. UNICEF 

male learners struggled with writing numbers in words and multi-step word problems, while 

female learners found difficulties in multiplication and arithmetic-based problem-solving. 

Similarly, BRAC learners exhibited difficulties in number-word conversion, problem-solving 

using subtraction and addition, and multi-step calculations. Enhancing students’ ability to 

translate numbers into words and apply mathematical operations to real-life problems will 

significantly improve their confidence and performance in higher-order mathematics. 

4. Launch an English Proficiency Support Programme to strengthen reading comprehension, 

vocabulary development, and oral communication skills through targeted strategies. 

UNICEF male learners showed difficulties in reading paragraphs, constructing sentences, 

and answering oral questions, while female learners faced challenges in word construction 

and sentence rearrangement. BRAC learners, particularly males, struggled with structuring 

sentences and reading comprehension, while females struggled with reading fluency and 

vocabulary recall. 

 

Specific recommendations for improving learning outcomes include targeted interventions in literacy, 

numeracy, and English proficiency, such as structured workshops, customised learning materials, and 

peer learning initiatives. Both organisations are advised to enhance their respective models—UNICEF’s 

Multi Grade Multi-Level (MGML) approach and BRAC’s Accelerated model—through adaptive tools and 

differentiated instructional strategies to address competency gaps and ensure students achieve grade-

level proficiency. These collective efforts aim to create an inclusive and scalable framework for the 

programme’s success. 

 

Individual Recommendation for UNICEF and BRAC 

 

For UNICEF, revisit and strengthen the MGML approach to address varying competency levels within 

classrooms. This enhancement should emphasise improving sentence construction, picture-based 

sentence making, paragraph reading in Bangla, writing numbers in words and identifying geometric 

shapes etc. in Mathematics, and writing words based on pictures, constructing sentences, answering 

oral questions in English, using targeted, adaptive, and inclusive strategies. For BRAC, revisit and 

strengthen the accelerated Bridge Programme by integrating adaptive learning tools and targeted 

interventions to address competency gaps in Bangla (sentence construction, picture-based sentence 

making, paragraph reading), Mathematics (writing numbers in words, word problems using subtraction-

addition), and English (forming words, recalling names of the days of the week, answering oral 

questions, reading words and paragraphs). 
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1. Introduction 
 

1.1 Background 
 
82 weeks (570 study days) were lost and schools in Bangladesh were closed between March 2020 and 
September 2021 due the pandemic, according to The Business Standard report, 2022. Based on 
BRAC's assessment, 56% of children were not able to access any remote learning resources at that 
time3, whereas the National Survey on Children’s Education in Bangladesh revealed a further 

concerning situation of 18.7% (only 13.1% in primary school) of children had opportunities to engage in 
educational activities (Bangladesh Bureau of Statistics (BBS) and UNICEF, 2022). As such, by ensuring 
that marginalised children—especially girls and children with disabilities—are assisted in gaining 
access to education and fundamental skills, EMDC addresses COVID-19 learning loss.  

 

 
 

This study was aimed to evaluate the impact and 
sustainability of the EMDC programme. 
 

1.2 Study Objectives 
 
The study aimed to assess the effectiveness and long-term impact of EMDC interventions, focusing on 
how they improved learning outcomes for marginalized children in an inclusive and cost-effective 
manner. Furthermore, the aim of the study is to contribute to a better understanding of the impact and 
sustainability of catch-up provisions more broadly by: 

• Assessing students' learning achievement 

• Assessing the degree of transition to formal education after catch-up 

• Enumerating strategies for bridging the gap between "informal" and government education 
provision, and  

• Finding opportunities to align and integrate into government service provisions.  
  

 
3 Collected from the ToR 

Catch-Up & Accelerated 

Education 

• 300,000 children 

supported by 

UNICEF and BRAC 

• Focus on 

foundational skills: 

literacy, numeracy, 

socio-emotional, and 

life skills 

BRAC’s Contribution 

• Educated 140,000 

children (50% girls) 

using a modified 

Bridge programme 

(that is, BRAC’s 

Accelerated Model) 

• Delivered 4 months 

of foundational 

catch-up and 6 

months of 

accelerated learning 

UNICEF’s Contribution 

• Reached 188,729 children 

(55% girls) through a 6-

month catch-up programme 

• Providing an alternative 

education up to 4-year to 

60,600 hard-to-reach 

children 

• Strengthened the Bureau of 

Non-Formal Education 

(BNFE) with technical 

assistance 

Collaborative Efforts 

• UNICEF partnered with CODEC, VERC, 

FIVDB, JCF, and JAAGO Foundation 

Trust. 

• BRAC implemented programs through 

Learning Centres (LCs). 

Timeline 

• BRAC: Full implementation began in 

June/July 2022. 

• UNICEF: Programs started in 

August/September 2022. 

• First and second cohort completed 

programmes by March-May 2023. 



 

2 
 

 

1.3 Key Research Questions 
 
The study sought answers to the following key research questions. 

• What is the level of learning among children who completed different catch-up and remedial 
programmes under EMDC, where level of learning refers to foundational literacy, i.e., reading, 
writing, listening, and speaking, numeracy i.e., addition, subtraction, multiplication, division, 
socio-emotional and life-skills. The study considered learning outcomes at the end of the catch-
up phase and one year after re-joining formal schools. 

• What is the retention rate of students in formal schools who completed the catch-up education 
under different EMDC components? 

• What proportion of students who completed the catch-up education programme experienced 
dropout from formal schooling following their reintegration? What are the key reasons behind 
dropping out after rejoining? What is the status of dropped out children? If they are not in school, 
what are they doing now? 

• How effective was EMDC in closing the gap between formal and non-formal education, and 
how can it align with and integrate within the formal education? 

• How effective have been the screening and targeting processes to ensure that the most 
marginalised children accessed the EMDC provision? 
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2. Literature Review 
 
The COVID-19 pandemic has brought about one of the largest interruptions in education globally, 
impacting more than 1.6 billion learners across the world (UNESCO, 2020). Prolonged school closures 
deprived millions of children of formal education, resulting in significant learning gaps, especially in low-
income countries. In developing nations like Bangladesh, the impact of this disruption was even more 
severe, intensifying pre-existing educational disparities. The pandemic revealed systemic challenges, 
including high dropout rates and unequitable access to educational resources, particularly for 
marginalised groups such as girls, ethnic minorities, and children with disabilities (CWDs). With schools 
remaining closed for over 870 days, these issues worsened (The Business Standard, 2022), pushing 
vulnerable children further from formal education. 
 
The impact of school closures extended beyond the academic sphere, with far-reaching implications for 
students' mental and physical health. The prolonged closure of schools, combined with the loss of social 
interaction, routine, and access to essential services, led to heightened levels of anxiety, stress, and 
depression among students (Woday et al., 2020). This crisis necessitated urgent remedial measures to 
prevent a generation of children from losing out on the foundational education essential for their future. 
In developed countries, catch-up initiatives often leveraged robust digital infrastructures, enabling 
schools to implement hybrid and blended learning models that combined online and in-person 
instruction. For example, in the United Kingdom, the government introduced the National Tutoring 
Programme, which provided additional tutoring support to students from disadvantaged backgrounds. 
This initiative aimed to address the disparities in educational attainment exacerbated by the pandemic 
by offering personalised learning opportunities (Education Endowment Foundation, 2021). In contrast, 
catch-up programmes in developing countries faced significant challenges because of the lack of digital 
infrastructure, limited access to educational resources, and a shortage of trained teachers. In many 
African and South Asian countries, governments and NGOs focused on low-tech solutions, such as 
radio and television broadcasts, to reach students in remote and underserved areas. For example, in 
Kenya, the Ministry of Education partnered with various stakeholders to roll out radio and TV lessons, 
supplemented by printed learning materials for students without access to electronic devices (UNICEF, 
2020). Similarly, India’s Pratham organisation pioneered the "Teaching at the Right Level" (TaRL) 
approach, a model that effectively helped students recover foundational skills, particularly in literacy 
and numeracy (Banerjee et al., 2016). 
 
In Bangladesh, the pandemic not only exposed the fragility of the educational system, which was 
already grappling with high dropout rates, widespread illiteracy, and systemic inequities in access to 
education, but also illuminated the socio-economic disparities that led to the most pronounced learning 
losses among children from marginalised communities. These losses were most severe among girls, 
children with disabilities (CWDs), and those from ethnic communities, who were already disadvantaged 
in terms of educational access and achievement before the pandemic (BRAC, 2023). While students 
from more privileged backgrounds, who had access to digital infrastructure and resources, were able 
to continue their education through online platforms, for many students, the transition to remote learning 
was impossible due to the stark digital divide. According to BRAC's assessment, 56% of children were 
unable to access remote learning resources during this period, a figure that rises alarmingly to 81.3% 
according to a National Survey on Children's Education (Bangladesh Bureau of Statistics [BBS] & 
UNICEF, 2021). 
 
Access to technology and internet connectivity, as well as basic resources such as radios and 
televisions—often used in some regions to broadcast educational content—was severely limited, 
rendering digital learning inaccessible to a large portion of the population (Alamgir, 2020; Tiruneh, 
2020). This challenge was compounded by insufficient ICT infrastructure and a shortage of trained 
teachers, further hindering the shift to online education. UNESCO highlighted this shortfall, reporting a 
significant gap in the availability of qualified educators to support digital learning in developing countries 
(UNESCO, 2020). The prolonged closure of schools for 82 weeks exacerbated these issues, leaving 
millions of students at risk of falling irreversibly behind in their education (The Business Standard, 2022). 
The primary challenges in implementing remedial education in Bangladesh stemmed from the country’s 
socio-economic landscape. The digital divide made it difficult for many students to participate in any 
form of distance education during school closures, leading to a further widening of the educational gap 
between urban and rural students (Alamgir, 2020). Additionally, the heterogeneous nature of the student 
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population, with significant variations in learning levels and needs, required a tailored approach to 
education that could address diverse challenges effectively. 
 
The COVID-19 pandemic exposed significant vulnerabilities within Bangladesh's education system, 
especially affecting marginalised and out-of-school children (OoSC) due to prolonged school closures 
and a lack of remote learning infrastructure. In response, the Government of Bangladesh (GoB) initiated 
the Bangladesh COVID-19 School Sector Response (CSSR) Project, supported by the Global 
Partnership for Education (GPE) and the World Bank (World Bank, 2020). UNICEF was a part of this 
project, and provided technical assistance to government for designing, developing and distributing 
instructional materials both of printed and digital contents, implementing projects, etc. This initiative 
focused on immediate and systemic interventions, including establishing a multi-platform remote 
learning framework (via TV, radio, mobile, and internet) to support continuity for at-risk students, and 
implementing stringent hygiene protocols to enable safe school reopening. Additionally, CSSR funded 
re-enrolment campaigns, teacher training, and mental health support to mitigate learning losses and 
equip educators for post-pandemic challenges. CSSR also laid the groundwork for long-term resilience 
with low-cost learning packages, a sustainable remote learning structure, and an emergency delivery 
unit designed to coordinate responses with NGOs and other stakeholders. However, these efforts faced 
limitations in adequately reaching all OoSC, highlighting structural challenges within the existing 
education framework (World Bank, 2020). 
 
Complementary initiatives, including the Primary Education Development Programme 4 (PEDP4), 
aimed to provide second-chance education for one million OoSC (100,000 children were supported 
under PEDP 3 and remaining in PEDP 4), but encountered delays due to institutional constraints and 
limited funding for non-formal education. The government, through partnerships with NGOs and support 
from UNESCO and UNICEF, bolstered service delivery by enhancing data monitoring systems and 
piloting remedial programmes (FCDO, 2024). NGOs, with backing from international donors like the 
EU, World Bank, and USAID, adapted rapidly, launching re-enrolment drives and targeted catch-up 
programmes for marginalised students, yet their efforts underscored the need for further coordination 
to fully bridge learning gaps. The demand for a more resilient and inclusive education system in 
Bangladesh—capable of adapting to future crises and providing all children with equitable access to 
quality education—created new opportunities for further support. The Educate the Most Disadvantaged 
Children (EMDC) programme, funded by the Foreign Commonwealth and Development Office (FCDO), 
is a landmark initiative aimed at addressing the educational challenges exacerbated by the COVID-19 
pandemic in Bangladesh. The EMDC programme, in collaboration with international partners such as 
UNICEF and BRAC, recognised this need and took steps to implement catch-up and accelerated 
learning programmes as part of a broader strategy to address the learning losses caused by the 
pandemic (FCDO Annual Report, 2023). 
 
The programme was designed to accelerate learning for students who had fallen behind, with a 
particular emphasis on marginalised groups, including girls and children with disabilities. With a budget 
of £38.5 million and a timeframe of eight years, the EMDC programme was designed as a 
comprehensive response to the unprecedented learning crisis in Bangladesh, with a focus on the most 
marginalised children—particularly girls, CWDs, and children from ethnic communities —who were 
disproportionately affected by the pandemic-induced school closures (FCDO Annual Report, 2023). The 
programme aimed to provide remedial education to over 300,000 children across the country through 
a combination of catch-up and accelerated learning models (FCDO Annual Report, 2023). 
 
The EMDC programme brought together BRAC and UNICEF, combining their expertise in non-formal 
education. BRAC developed an accelerated learning model, comprising a four-month catch-up phase 
followed by six months of instruction, aimed at ensuring children gained essential literacy and numeracy 
skills before returning to formal schools. BRAC’s approach was tailored to the needs of rural and hard-
to-reach communities (BRAC, 2023). UNICEF used the MGML approach, allowing children to progress 
at their own pace, and complemented this with community engagement initiatives to tackle socio-
cultural barriers, including gender biases and child marriage that affect girls' education in Bangladesh 
(FCDO Annual Report, 2023). 
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3. Methodology 
This was a robust mixed-method study to comprehensively evaluate the impact and efficacy of the 
Educate the Most Disadvantaged Children (EMDC) programme. The methodology incorporated 
secondary data analysis as well as quantitative and qualitative surveys, to ensure a thorough 
assessment of the programme’s outcomes and challenges. 
 

 

3.1 Document Review 
 
For the evaluation purpose, the study resorted to different project documents, i.e., annual review reports 
by FCDO, project summary report by BRAC and UNICEF etc. Moreover, the study team has collected 
the student database for assessing their admission, attendance, and retention status. 
 

3.2 Quantitative Design 
 
The quantitative component of the study focused on assessing the outcomes for children who 
completed various catch-up and remedial programmes under the EMDC initiative. Given that these 
children had already exited the Learning Centres (LCs) by the time of the survey, respondents were 
traced through records maintained by the LCs. This approach ensured that the sample accurately 
represented the target group—children who had directly benefited from EMDC interventions. 
 
To determine the appropriate sample size for the survey, we employed the standard formula for 
calculating binary estimates (i.e., proportions) from a target population: 
 

𝒏𝒂𝒅𝒋 =
𝑵𝒁𝟐𝒑𝒒

𝑵𝒆𝟐 + 𝒁𝟐𝒑𝒒
 

 
Where, 𝒏𝒂𝒅𝒋 stands for the adjusted sample size, N is total population, p is the proportion or percentage 

estimate expected for specific indicators, q is the proportion who do not share the characteristics (i.e., 
p=1-q), Z is the z-statistics for specific confidence level and e is the margin of error. 
 
Given that multiple outcome indicators were of interest, the most conservative approach was adopted. 
This involved using the indicator expected to be closest to 50%, as this results in the largest sample 
size requirement. Since no prior estimates were available for the expected p=0.5 is used as a default 
assumption. This approach ensured that the sample size would be sufficient to capture a broad range 
of outcomes, even under the most uncertain conditions. 
 
Using p=0.5, a confidence level of 95% (with a corresponding Z-score of 1.96), and a margin of error of 
0.05 (i.e., 5 percentage points), the formula yielded a required sample size of 384 for both populations: 
the total population of 140,000 (in the case of BRAC) and 235,000 (in the case of UNICEF). 

Primary 

Study

Survey FGD

KII

Document 
Review

Project 

Documents

Figure 1: Methodology for the study 
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Since the survey did not involve multi-stage clustered sampling, no adjustments for design effect were 
necessary. This allowed for a straightforward calculation of the required sample size, ensuring simplicity 
in the sampling distribution. To further enhance representational accuracy and account for any 
unforeseen data collection challenges, we rounded the sample size up to four hundred for both BRAC 
and UNICEF Learning Centres. Multiplying by a non-response factor of 1.5 for absent students resulted 
in a total sample size of 1200 respondents across the two groups. 
 

3.2.1 Sample Distribution 
 
The distribution of the sample was structured to capture geographic and programmatic diversity across 
the Learning Centres. The breakdown was as follows: 
 

Table 1: Quantitative Sample Distribution 

 District 
1 

District 2 District 3 District 4 District 5 Total 

BRAC 

 Bhola Sherpur Gaibandha Sylhet   

Learning 
centres 

5 LC 5 LC 5 LC 5 LC  20 LC 

25 students 
per LC  

125 125 125 125  500 

UNICEF 

 Dhaka Bandarban Narsingdi Brahmanbaria Mymensingh  

Learning 
centres 

6 LC 5 LC 6 LC 6 LC 5 LC 28 LC 

25 students 
per LC  

150 125 150 150 125 700 

Grand Total  48 LC & 
1200 
students 

 
This distribution ensured that the sample would capture regional variations in educational outcomes 
and socioeconomic conditions, providing a comprehensive overview of the programme’s impact across 
different contexts. 
 
By following this robust methodology for sample size calculation, the quantitative design of the study 
ensured that the data collected would be statistically significant and representative of the broader target 
population. This approach also allowed for precise estimates of the effectiveness of the EMDC 
programme’s interventions, particularly in terms of educational outcomes and equity in access for 
marginalized groups, as the ratio of male and female samples was equal. 
 
However, at an ultimate discussion before the field data collection, it was decided to include all five 
districts where UNICEF is working and hence Mymensingh was included in the sampling area, but the 
total number of samples remained unchanged balancing the number from each district internally. The 
exact number of samples from each district can be found in the complete dataset. 
 

3.3 Qualitative Design 
 
For the qualitative survey, respondents were purposefully selected to ensure a comprehensive 
understanding of the project's impact from multiple perspectives. Recognising the importance of diverse 
viewpoints, the sampling framework was designed to include not only beneficiaries of the EMDC 
programme but also a range of other stakeholders. The study incorporated perspectives from 
community leaders, who provided insights into the societal benefits of the improved catch-up situation 
and learning outcomes resulting from the intervention. Additionally, government officials involved in 
managing dropout cases were included to evaluate how the programme intersected with existing 
governmental efforts and policies. Parents were also a crucial component of the sample, as their 
observations and experiences offered valuable information on the perceived improvements in their 
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children's educational efficacy following the intervention. This approach was intended to capture a 
multifaceted view of the programme’s effectiveness and its broader societal implications. 
 
The sampling framework was meticulously designed based on potential sources of information and 
guided by the principle of data saturation. Data saturation is achieved when additional data collection 
yields no new or unique information, signalling that the qualitative data gathering process can be 
concluded (Faulkner, 2017). This principle ensured that the study was both thorough and efficient, 
avoiding redundant data collection. 
 
To achieve a thorough and multi-faceted evaluation of the programme’s impact and sustainability, the 
study team developed a comprehensive qualitative sample framework. This framework was structured 
to include a broad range of perspectives, ensuring that the study captured a 360-degree analysis of the 
programme’s effects. By integrating feedback from various stakeholders, the study aimed to deliver a 
nuanced and well-rounded assessment of the EMDC programme’s outcomes and areas for potential 
improvement. The following sample distribution was proposed to achieve a comprehensive analysis. 
 

3.3.1 Focus Group Discussions (FGDs) 
 
The qualitative survey employed Focus Group Discussions (FGDs) to capture diverse perspectives on 
the impact of the EMDC programme. FGDs were purposefully designed to include a variety of 
stakeholders, specifically students, parents, and teachers. Each FGD comprised 6 to 8 participants, 
ensuring a manageable group size conducive to in-depth discussion and rich data collection. The 
sampling framework allocated one FGD per demographic group in each of the eight districts. This 
approach ensured that the views of male and female students, fathers, and mothers, as well as 
teachers, were systematically gathered. The total number of FGDs conducted across the districts 
amounted to thirty-six, with nine focusing on students (both male and female), nine including parents, 
9 with primary school teachers, and another 9 with learning centre teachers. This configuration aimed 
to provide a comprehensive understanding of the programme’s impact from multiple vantage points, 
facilitating a nuanced analysis of its effectiveness and areas for improvement. 
 

3.3.2 Key Informant Interviews (KIIs) 
 
Key Informant Interviews (KIIs) were conducted to gain insights from individuals with specialised 
knowledge and direct involvement in the EMDC programme. The KII framework included a range of 
stakeholders at both central and district/local levels. At the central level, project personnel and 
implementing partners were interviewed to understand the strategic and operational aspects of the 
programme. This category consisted of four interviews with central project staff and implementing 
partners, as well as an additional nine interviews with district-level officials in nine districts, including 
Upazila education officers, and Catch-up providers. Furthermore, interviews were conducted with local 
community leaders in each district, such as chairpersons of para committees, to evaluate the 
programme’s local impact. The total number of KIIs conducted was thirteen. This methodological choice 
aimed to capture detailed and context-specific insights from key stakeholders directly engaged with or 
affected by the programme, thus providing a comprehensive understanding of its implementation and 
outcomes. 
 

3.3.3 In-Depth Interviews (IDIs) 

In-Depth Interviews (IDIs) were conducted to understand individual experiences with the EMDC 
programme. Targeting key informants such as Upazila Managers, Head Teachers, and Centre 
Management Committee (CMC) Heads, the interviews focused on the programme’s impact, 
challenges, and sustainability. This approach provided a comprehensive view of the programme’s 
effectiveness and areas for improvement. 

The FGDs, KIIs, and IDIs were carefully designed to capture diverse perspectives, ensuring thorough 
data collection. The detailed framework for these methods is outlined in Annex 1. 
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3.4 Analysis Framework  
This section presents the analysis frameworks utilized for assessing learning achievement, socio-

emotional skills, and life skills. Drawing upon established models and research, it categorises student 

performance into distinct levels based on competencies and purposes. 

Analysis Framework for Level of Learning Outcome 

(Marzano, 2006) 

Scale (Achievement 
Level) 

Numeric 
scale  

Competency 

Advanced (80-100%) 4 Students exceed grade-level expectations with minimal errors, 
demonstrating mastery of foundational skills and their 
application in complex or real-world contexts. 

Proficient (60-80%) 3 Students meet grade-level expectations with occasional 
errors, demonstrating a solid understanding of competencies. 

Basic (50-60%) 2 Students perform below grade-level expectations, showing 
partial understanding and frequent errors, requiring targeted 
support to improve. 

Below Basic (Below 
50%) 

1 Students fail to meet foundational competencies, showing 
significant learning gaps and requiring intensive remedial 
instruction. 

 

Analysis Framework for Socio-Emotional Skill Assessment 

(Goodman,1997; Stone et al., 2010) 

Domain Scale (Achievement Level) Competency/Skill 

Emotional 
Symptoms 

Low (0.00–0.49): Minimal 
emotional difficulties. 

Emotional regulation: The ability to manage 
emotions, including anxiety, sadness, or mood 
swings. 

Moderate (0.50–1.49): 
Occasional emotional 
difficulties requiring attention. 

Emotional resilience: The ability to handle 
stress, regulate mood, and respond to 
challenges. 

High (1.50–2.00): Significant 
emotional challenges. 

Emotional difficulties: Challenges in managing 
emotions, leading to frequent emotional distress. 

Conduct 
Problems 

Low (0.00–0.49): Minimal 
conduct problems. 

Behavioural control: The ability to follow rules, 
manage aggression, and avoid temper 
outbursts. 

Moderate (0.50–1.49): 
Occasional behavioural 
difficulties requiring 
guidance. 

Behaviour management: The ability to manage 
impulses and actions, adhere to expectations, 
and demonstrate self-control in challenging 
situations. 

High (1.50–2.00): Frequent 
or severe conduct problems. 

Behavioural challenges: Persistent issues with 
aggression, rule-breaking, or temper control. 

Hyperactivity Low (0.00–0.49): Minimal 
hyperactivity or attentional 
difficulties. 

Attention control: The ability to focus attention, 
resist distractions, and regulate activity levels. 

Moderate (0.50–1.49): 
Some issues with attention 
or restlessness. 

Focus and impulse control: The ability to 
manage impulsivity, maintain attention, and 
follow instructions effectively. 

High (1.50–2.00): Severe 
hyperactivity or impulsivity 
issues. 

Attention difficulties: Significant challenges 
with impulse control, attention span, and 
managing restlessness. 

Peer Problems Low (0.00–0.49): Strong 
peer relationships with 
minimal issues. 

Social integration: The ability to form and 
maintain healthy peer relationships and engage 
positively with others. 

Moderate (0.50–1.49): 
Some challenges in peer 
relationships. 

Peer interaction: The ability to engage with 
peers in a positive and cooperative manner, 
though occasional difficulties may arise. 
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High (1.50–2.00): Significant 
difficulties in maintaining 
peer relationships. 

Social difficulties: Persistent challenges in 
forming or maintaining relationships, affecting 
social integration. 

Prosocial 
Behaviour 

Low (0.00–0.49): Minimal 
display of prosocial 
behaviour. 

Empathy and cooperation: The ability to show 
understanding, share, and cooperate with others 
in group settings. 

Moderate (0.50–1.49): 
Occasional display of 
prosocial behaviour. 

Positive social behaviour: The ability to 
demonstrate positive behaviours such as 
helping, sharing, and demonstrating concern for 
others' feelings. 

High (1.50–2.00): Strong 
prosocial behaviour. 

Well-developed prosocial skills: Consistent 
demonstration of empathy, sharing, and 
cooperation in social contexts. 

 

Analysis Framework for Life Skills Assessment 

(Kennedy et al., 2014) 

Domain Scale (Achievement Level) Competency/Skill 

Interacting with Others Low (1.00–2.49): Difficulty 
engaging with others. 

Collaboration: Ability to engage 
effectively with peers, teachers, and 
diverse groups. 

Moderate (2.50–3.99): 
Satisfactory but inconsistent 
social skills. 

Social engagement: Ability to 
communicate and collaborate, though 
occasionally needing encouragement. 

High (4.00–5.00): Strong 
and consistent social skills. 

Effective communication: Consistently 
demonstrates positive and empathetic 
social behaviour. 

Solving Problems Low (1.00–2.49): Difficulty 
identifying and addressing 
challenges. 

Problem-solving: Ability to analyse 
situations and generate solutions. 

Moderate (2.50–3.99): Can 
address challenges with 
support. 

Guided problem-solving: Ability to solve 
problems with occasional support or 
supervision. 

High (4.00–5.00): 
Consistently solves 
problems independently. 

Independent problem-solving: Ability to 
handle challenges confidently without 
external support. 

Taking Initiative Low (1.00–2.49): Reluctant 
to take independent actions. 

Self-motivation: Ability to act without 
waiting for external prompts. 

Moderate (2.50–3.99): 
Occasionally takes initiative 
but needs encouragement. 

Proactive behaviour: Willingness to start 
tasks or take leadership with external 
prompting. 

High (4.00–5.00): 
Consistently initiates actions 
and leads activities. 

Leadership and self-driven action: 
Demonstrates initiative and leads peers 
effectively. 

Managing Conflict Low (1.00–2.49): Struggles 
to handle disputes or 
disagreements. 

Conflict resolution: Ability to manage 
disputes calmly and constructively. 



 

10 
 

Moderate (2.50–3.99): 
Resolves conflicts with 
guidance. 

Guided conflict resolution: Ability to 
manage disputes with occasional 
external support. 

High (4.00–5.00): Resolves 
disputes effectively and 
independently. 

Independent conflict resolution: 
Successfully manages conflicts without 
external intervention. 

Understanding and 
Following Instructions 

Low (1.00–2.49): Difficulty 
comprehending and 
following instructions. 

Instruction adherence: Ability to 
understand and execute directions 
accurately. 

Moderate (2.50–3.99): 
Occasionally requires 
support to follow instructions. 

Guided execution: Comprehends and 
follows directions with occasional 
clarification. 

High (4.00–5.00): Accurately 
and consistently follows 
instructions independently. 

Autonomous adherence: Independently 
understands and follows instructions 
accurately. 

 
 

3.5 Details of the Field Activity 

 

3.5.1 Data Collection Team 
The data collection strategy was meticulously formulated with two pivotal considerations: the number 
of samples to be surveyed, approximately 1200 from various Learning Centres (LCs), and the duration 
required for survey completion, estimated at three weeks or fifteen working days. Each survey was 
designed to last approximately one hour per respondent, as extending beyond this duration risks 
diminishing respondent engagement (B2B International, 2024). 
 
To meet these requirements, sixteen enumerators, predominantly female, were deployed. Each 
enumerator was tasked with interviewing five respondents daily. The enumerators were organised into 
four teams, each comprising four members led by a supervisor. These four teams reported to a Field 
Manager. Concurrently, four qualitative researchers conducted in-depth qualitative interviews within the 
same three-week timeframe. 
 

3.5.2 Data Quality Checking Team 
The data collection process was supported by a dedicated Data Quality Checking Team, consisting of 
two back-checkers. This team complemented the quality checks performed by Supervisors, ensuring 
the reliability and accuracy of the collected data. 
 

3.5.3 High-Frequency Data Checking Team 
High-frequency data checking was primarily conducted by the Data Manager. This role was crucial in 
enabling the Project Manager to make informed decisions regarding the quality of data collection. The 
continuous oversight facilitated prompt interventions to maintain data integrity. 
 

3.5.4 On-Field Survey Monitoring Team 
An On-Field Survey Monitoring Team was established to evaluate enumerator performance through 
direct observation. This team adhered to a comprehensive checklist and provided essential support and 
guidance to ensure optimal performance. Responsibilities included overseeing data entry checks, 
accompaniment, and conducting spot-checks, with Supervisors and the Field Coordinator playing 
pivotal roles in these activities. 
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4. Findings 

 

4.1 Relevance 
The EMDC programme is found highly relevant to addressing the educational needs of marginalised 
children in Bangladesh. It aligns closely with the formal curriculum, ensuring a smooth transition back 
to school for children. The programme’s participatory approach involves local communities, parents, 
and authorities in its design and execution, ensuring it reaches the most vulnerable children. Learning 
Centres are strategically placed near marginalized communities to overcome access barriers. 
Additionally, the EMDC programme plays a crucial role in helping children recover from the educational 
disruptions caused by COVID-19, reigniting their passion for learning. 
 
Alignment with the existing curriculum. The syllabus for the catch-up programme, crafted in consultation 
with primary school teachers, ensures seamless alignment with the formal education curriculum. This 
collaboration ensures that the education provided at the learning centres is not an isolated intervention 
but a complementary extension of the formal schooling system, making the transition back to school 
smoother for the children. The content development team ensured gender neutrality, diversity, 
colourfulness, messages of morality, and values while creating the drawings, illustrations, and contents 
of the lessons. Contents for each subject has selected according to the need of children where they 
can learn with fun. Taking instance from BRAC programme, in Bangla, contents have been selected 
from 04 basic language competencies listening, speaking, reading, and writing considering the 
prerequisite of enrolled grade. On the other hand, in Math, contents have been selected from the basic 
competencies of mathematical knowledge, process and problem solving (BRAC Education Programme, 
2023). Overall, the 6 months accelerated course was mostly focused on must and should learn 
competencies of starting grade. As the model follows NCTB curriculum and textbooks, all the contents 
have been selected from government textbooks. In case of UNICEF also, the catch-up programme was 
designed based on the nationally defined prioritised competencies following the RAPID framework (i) 
Reach every child and keep them in school; ii) Assess learning levels regularly; iii) Prioritize teaching 
the fundamentals; iv) Increase the efficiency of instruction, including through catch-up learning and v) 
Develop psychosocial health and wellbeing)4, particularly foundational skills (both literacy and 
numeracy skills), competencies and areas of content that play a catalytic role for remediation and 
recovery along with primary grade level competencies5. The field team also found that the programme 
used the national curriculum and textbooks along with different supplementary materials that were used 
for accelerating the learning. 
 
Stakeholder engagement. The EMDC programme’s foundation lies in its participatory approach, 
engaging local communities, parents, and authorities not just as beneficiaries but active participators to 
the programme’s design and execution. The programme’s relevance is underscored by its inclusivity of 
local knowledge to identify and reach the most marginalized children. In communities across 
Bangladesh, where children are often forced into labour or kept home due to economic hardship, the 
EMDC programme has taken a proactive approach. Local people and parents were engaged in 
identifying children who were lagging, ensuring that those most in need were brought into the 
programme. This grassroots involvement has been critical in addressing the unique needs of each 
community, as the programme is tailored to the specific challenges faced by the children it serves. The 
parents were made aware under the EMDC programme. For example, BRAC worked on awareness 
raising among parents and community leaders (BRAC Education Programme, 2023). In case of 
UNICEF led programme, contextualised community and family engagement strategies were developed 
for each of the locations and the CMC members took the lead on behalf of local communities to take 
demonstrable actions to overcome socio-cultural and other barriers for children’s continuation and 
completion of education. Communities have provided alternative learning spaces during monsoon, 
floods, flash floods. With support from communities, 40 LCs were implemented inside GPSs in 

 
4 The United Nations Children’s Fund (UNICEF), the United Nations Educational, Scientific and Cultural 

Organization (UNESCO), the United States Agency for International Development (USAID), the Bill & Melinda 
Gates Foundation, the United Kingdom’s Foreign, Commonwealth and Development Office (FCDO), and the 
World Bank have introduced the RAPID Framework for Learning Recovery and Acceleration. 
5 Concept note on Catch-up program: UNICEF 
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BaMoreover, communities have provided rent free LCs (39), support for electricity connection, fans, 
Bandarban. Moreover, communities have provided rent free LCs (39) support for electricity connection, 
drinking water and hand washing facilities, mats, classroom furniture, etc. Communities also took 
initiatives to make the LCs safe for the children6. Government officials from the education sector were 
also highly involved in this project from its initiation, as in words from one of the Upazila Education 
Officers, said in the KII: “Education officers have been closely involved in the catch-up programme from 
the start, conducting quarterly visits to learning centres to review educational materials and monitor 

student performance, which showed notable improvement. The programme  
successfully enrolled the marginalised and disadvantaged children through a screening process and 
consultations with schoolteachers, local government members, etc.” 
 
Alignment with needs of the local people. Strategic placement of Learning Centres (LCs) near 
marginalised communities further enhances accessibility, addressing one of the primary barriers to 
education—distance. This thoughtful placement ensures that children who live far from schools and 
might otherwise be excluded due to logistical challenges are given an opportunity to learn and thrive. 
UNICEF’s programme was flexible enough to accommodate with local needs. For example, Bandarban 
is geographically of diverse nature having different ethnic community groups where children are in a 
scattered manner. Hence, UNICEF produced three different modalities7: 

• Learning Centre Based Learning Support (LCLS), a regular model of 20-25 children in one centre with 
yearly refill system. 

• Court-yard-based learning support (CYLS), at least 10 learners in a place selected by the community. 

• Personalised Learning Support (PLS); Maximum 5 and minimum one learner. 

 
In Bandarban, unavailability of the family members and local community people despite informing them 
in advance specially, due to tobacco season, distance between paras8, scattered/isolated nature of out 
of school children (OoSC), remoteness, lack of transportation, time consuming where only mode of 
accessibility is on foot, unstable communication, and network issues were the main challenges, where 
more personalized methods such as CYLS and PLS provided better access to the community. 
 
Addressing diverse needs of participants. The EMDC programme’s diagnostic approach, which 
categorises students by learning level, is a testament to its relevance in addressing the diverse needs 
of its participants. By assessing students' learning levels and identifying their specific competencies 
and shortcomings, the programme ensures that each child receives targeted support that directly 
addresses their potential areas of learning needs. Whether a student struggles with foundational 
literacy, numeracy, or other foundational skills, the programme’s interventions are designed to meet 
them where they are and guide them toward academic improvement. For example, BRAC took aptitude 
tests before the students were enrolled in the programme, goal of which was to assess the learning 
status of the students and identify the learning gaps so that the teacher could understand the students 
better, their strength and weakness, and prepare them for the next grade by properly guiding them9. 
UNICEF also assessed students using a subject wise diagnostic tool based on identified and prioritised 
competencies and this was compared with their current grade level to understand the gap and level10. 
 
Mending the educational disruptions caused by the pandemic. The programme’s relevance is 
particularly evident by its response to the educational disruptions caused by the COVID-19 pandemic.   

 
6 Annual Review of the EMDC project, UNICEF, July 2024 
7 Notes on EMDC project in Bandarban. UNICEF, June 2023 
8 The term "Para" refers to a small village or settlement where indigenous communities live. Each Para is usually 
home to a specific ethnic group, such as the Chakma, Marma, Tripura, Mro, or other indigenous groups. 
9 Implementing the Accelerated Education Model for the BRAC EMDC Project, A Process Documentation 
10 Concept notes on Catch-up programme 

Education officers have actively supported the catch-up programme 

conducting quarterly visits to review materials and monitor student 

performance, which showed notable improvement. The programme 

successfully enrolled marginalized children through a screening process and 

consultations with teachers and local government members. 

“ 
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Mending the educational disruptions caused by the pandemic. The Programme’s relevance is 
particularly evident by its response to the educational disruptions caused by the pandemic. The 
pandemic axarbated existing inequalities, particularly for children who were already vulnerable due to 
their socio-economic status or academic struggles. As schools reopened, the EMDC programme’s focus 
on ensuring that these children were not left behind became a critical aspect of its mission. In 
Gaibandha, for instance, parents recounted how the programme played a pivotal role in helping their 
children re-engage with their studies after months of inactivity. This re-engagement was not just about 
school continuity but also reigniting a passion for learning that had been dampened by the pandemic.
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Students also became worried about their future in education, as they could not catch-up after the covid 
ban was lifted. Some started thinking of having extra aid from private tutor or so forth, but the EMDC 
programme fulfilled that necessity, as shared by one of the students in the FGD in Dhaka, "I used to 
think having a private tutor would make everything so much easier for me. But now, I don't feel like I 
need one anymore." 
 
Overall, the EMDC programme’s 
relevance is clear in its ability to 
meet the diverse educational needs 
of marginalised, out-of-school, and 
children with learning difficulties in 
Bangladesh. By focusing on these 
vulnerable groups, the programme 
not only mitigates immediate 
educational disparities but also lays 
the groundwork for more inclusive 
and equitable education in the long 
term.  
 

4.2 Impact 
 
The EMDC programme has made a 
significant impact on the educational 
outcomes of marginalized and out-
of-school children in Bangladesh. For 
instance, evaluations from the Programme Organizers (POs) show that 99% of the students who 
reintegrated into formal schooling after completing the catch-up programme, are continuing their studies 
in the respective government primary schools (GPSs). For UNICEF, this is documented in RTM and 
learner’s profile. 
 
Closing the learning gap. One of the programme’s most notable impacts is its role in closing the learning 
gap exacerbated by the pandemic. Many children, especially those from economically disadvantaged 
families, had disengaged from learning during prolonged school closures. Although this evaluation did 
not catch the impact of the EMDC programme in a before-after approach, to pinpoint the effect of the 
programme on reducing the learning gap, most of the respondents from different interviews shared with 
the researchers that the programme improved the learning skills of the dropped-out or potential droput 
children. One of the Upazila Education Officers (UEO) said that: “Before the intervention, most children 
in the targeted areas struggled to read or write correctly in English or Bengali. The programme began 
with an assessment of their learning levels, leading to the development of a tailored curriculum 
implemented over 4 to 6 months for Cohort-1 and Cohort-2.” 
 
The results are also triangulated by comments from different interviewees. As one of the Learning 
Centre Facilitators (LCF) from Sylhet shared that: “As an LCF, we have noticed a significant 
improvement in the kids after they joined the catch-up program. A lot of them used to have trouble even 
recognising the English and Bangla alphabets, but now they can write without any issues.” The detailed 
result of the learning assessment of both cohorts 1 and 2 are given in the Annex 2 and Annex 3, 
respectively. 

Photo 1: Cohort 2 students sharing their thoughts in an FGD 

One parent remarked during a focus group discussion, “Before the 

programme, our children had almost forgotten how to study. The EMDC 

programme reignited their interest in learning and brought them back on 

track. 

 

“ 
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Improving inherent qualities other than basic literacy and numeracy skills. The programme not only 
improved the basic literacy and numeracy skills but also had impacts on some inherent qualities as well. 
For example, one of the primary school teachers, interviewed in the FGD in Narshingdi said that:  
 
 
 
 
 
 
 
 
 
 
This indicates that the EMDC programme had a holistic impact on the overall learning levels of the 
students and made them well capacitated in every aspect. 
 
Rejoining of the students who were in fear of dropping out. EMDC’s catch-up and accelerated learning 
strategies were pivotal in re-engaging these students. In focus group discussions, parents from 
Gaibandha and other regions reported that their children, who had fallen behind, were now excelling in 
class due to the intensive support provided by the programme. One parent remarked, "Before this 
programme, our child had forgotten most of their learnings. Now, they are back on track and even ahead 
in some subjects."  
 
The analysis of learning levels across Bangla, Mathematics, and English for UNICEF and BRAC 
learners highlighted both strong foundational skills and critical areas for improvement. Learners 
demonstrated advanced proficiency in fundamental literacy and numeracy skills, such as letter 
recognition, word matching, basic arithmetic operations, and reading letters, reflecting a solid base for 
further learning. However, significant gaps exist in sentence construction, reading comprehension, 
vocabulary retention, numerical literacy, and problem-solving, with Writing Words Based on Images, 
Constructing Sentences, Word Problems, and Writing Numbers to Words emerging as key areas of 

Students who participated in the catch-up education programme show 

notable differences compared to those who did not. participants 

generally demonstrate better recognition of English and Bangla letters, 

improved reading and word formation skills, and enhanced handwriting 

quality. 

“ 

Photo 2: Learning Assessment Test arranged by the evaluation team 
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concern. Gender disparities were observed, with male learners excelling in oral skills and numerical 
reasoning, while female learners performed better in reading and written tasks. However, both groups 
faced challenges in higher-order cognitive skills, such as interpreting extended texts, forming structured 
responses, and applying mathematical concepts in real-world contexts. 
 
Impact of socio-emotional and life-skills training. The EMDC programme’s holistic approach to 
education, which includes socio-emotional and life skills training, has had a lasting impact on the 
children’s overall well-being. Many children reported increased self-confidence, better interpersonal 
skills, and a renewed interest in learning. The overall life skills data show that students demonstrate 
strong competence in interacting with peers (mean = 2.6) and understanding instructions (mean = 2.73), 
with the majority performing these tasks without help. Following instructions also have the highest mean 
score of 2.85, indicating that 85.2% of students can do so independently. 

 
Figure 2: Results from the Life Skills Assessment 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The findings from the life skills assessment, based on the framework by Kennedy et al. (2014), highlight 
significant strengths and areas for improvement among students. One of the most notable strengths is 
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their ability to understand and follow instructions, which were rated at a high competency level. Students 
demonstrated strong discipline, attentiveness, and independence in comprehending and executing 
directions. This reflects their preparedness to manage tasks requiring precision and self-reliance, 
establishing this domain as a solid foundation for further development. In contrast, other domains, such 
as interacting with others, solving problems, taking initiative, and managing conflict, were rated at a 
moderate competency level. In terms of social interaction, students displayed satisfactory skills in 
collaborating and communicating with peers and teachers but were inconsistent and often required 
encouragement. This indicates the need for structured activities such as group work, peer-led 
discussions, and role-playing exercises to foster collaboration and empathy, which can help improve 
their ability to engage with others effectively. Similarly, problem-solving skills were found to be at a 
moderate level. While students showed the ability to address challenges, they often relied on external 
support and lacked consistent independence in generating solutions. Introducing problem-based 
learning and providing scaffolded guidance can strengthen their critical thinking and help them transition 
toward independent problem-solving. The assessment also revealed moderate competency in taking 
initiative. Students occasionally demonstrated proactive behaviour, showing willingness to lead tasks 
when prompted, but struggled with consistent self-motivation and leadership. Opportunities for 
leadership roles, guided projects, and motivational strategies can help nurture their confidence and 
encourage them to take independent actions. Managing conflict was another domain requiring 
improvement. Students were able to resolve disputes with guidance but lacked the ability to handle 
conflicts independently. Teaching techniques such as active listening, empathy, and negotiation, along 
with role-playing scenarios, can help build their confidence and autonomy in this area. 
 
Overall, no domains were identified at the low competency level, indicating a solid foundational skill set 
across all areas. However, the findings emphasise the need for targeted interventions to elevate 
students’ competencies from moderate to elevated levels in the domains of social interaction, problem-
solving, initiative-taking, and conflict management. Teachers’ assessments supported these 
observations, reinforcing that, while students excel at following instructions, they require additional 
support to achieve mastery in other life skills. Addressing these areas through structured and intentional 
strategies will contribute to the holistic development of learners, enabling them to thrive in various social 
and practical contexts. 
 
Teachers have also observed positive behavioural changes, such as improved attendance, classroom 
engagement, and a sense of responsibility among the children. One of the LCFs from Bhola shared the 
story of Arif (a pseudonym), that has been described in the Case Study. 
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Habiba Akhter, A 12-year-old girl from the semi-urban region of Narsinghdi in Bangladesh. She is an 

example of many other children having learning gap due to the school closure of COVID-19 pandemic. 

And she almost dropped out from school. Her father is a farmer and mother are a housewife. Her family 

income is around GBP 80 per month in average. As Habiba’s parents are of impoverished socio-

economic background and could not afford to tuition her privately. And there were no support 

mechanisms around her to recover the learning gap. All her hopes were almost lost. 

FCDO funded and UNICEF supported catch-up intervention appeared to Habiba and many other 

children who were badly impacted by COVID- 19 pandemic. It reached 188,729 marginalised primary 

school aged children at risk of drop out as a solution of early warning. Local primary schools supported 

in identifying these children, whose education was interrupted by COVID- 19. The catch-up learning 

centres identified Habiba from her school, assessed her learning gap through diagnostic assessment 

and supported her according to her needs through teaching @ right level following RAPID framework. 

 

The intervention is administered through Mymensingh, Bandarban, Brahmanbaria, Narsingdi, and 

Dhaka by implementing partners CODEC, Jaago Foundation Trust, FIVDB, VERC and JCF 

respectively. UNICEF engaged with the local communities to mobilize and encourage parents to send 

their children to these learning centers through contextualized community and family engagement 

strategies and activities. 

Each student is provided with learning enhancement up to 12 months to recover the learning gap. 

Individual learning track is in place. And when they have caught up, they are sent back to regular 

schools and followed up by the programme for at least one year. Addressing the learning gap of COVID-

19 is a key step towards reducing the risk of school dropouts after the pandemic. The Catch-up 

intervention is supporting to recover this learning gap at primary level and assisting in reintegration of 

marginalized and at-risk children into formal schooling. 

 

Case Study 

Habiba Akhter, before joining to catch-up 

programme of EMDC project was busy with 

household activities. ©UNICEF/ PC. Farhana Satu 

Habiba Akhter, after joining to catch-up programme 

of EMDC project is confident to learn and express. 

©UNICEF/ PC. Farhana Satu 
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Behavioural changes were also seen among the way the children behave in social setting. One of the 
parents in the FGD in Saghata said that: “I have seen how much the kids have improved, not just in 
their reading and writing, but also in how they respect their elders. For example, one day I saw a child 
helping an elderly neighbour carry groceries home—a small thing, but it shows how they are learning 
to care for others. It is not just about schoolwork anymore; they are becoming more involved in the 
community and showing real respect for the seniors around them.” Understanding instructions is ranked 
highly by the teachers, with a mean score of 2.67, where 71.2% of learners can follow instructions 
without assistance. Communication with staff and others shows moderate competence, with mean 
scores of 2.55 and 2.48, suggesting that most learners can communicate effectively, although some still 
require assistance.  
 

Figure 3: Results from the Socio-emotional Skills Assessment 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The socio-emotional skill assessment revealed several key findings across five domains, reflecting 
varying levels of student competency. In the Emotional Problems domain, students demonstrated 
moderate challenges in managing their emotions, such as frustration and anxiety, a finding corroborated 
by teachers who observed occasional emotional struggles. Regarding Conduct Problems, students 
were reported to exhibit moderate levels of behavioural issues, including difficulty adhering to rules, 
with teachers also noting inconsistent behaviour management. For Hyperactivity, moderate tendencies 
toward restlessness and impulsivity were evident, occasionally disrupting students' focus, as highlighted 
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by both students and teachers. In the Peer Problems domain, students self-reported low to moderate 
difficulties in building and maintaining positive peer relationships, with teachers observing occasional 
conflicts and challenges in collaboration. However, in the Prosocial Behaviour domain, students 
exhibited high competency, consistently demonstrating cooperative and helping behaviours, as 
confirmed by teachers. The catch-up programme has positively impacted students, enhancing their 
socio-emotional development and fostering improvements in behaviour, emotional regulation, and 
interpersonal skills. The detailed analysis of the socio-emotional skills and life skills assessment results 
are included in Annex 4 and Annex 5, respectively. The detailed analysis of the socio-emotional skills 
and life skills assessment results are included in Annex 4 and Annex 5, respectively. 
 
However, while the programme has had a transformative effect on many children, challenges remain. 
The short duration of the catch-up programme, coupled with socio-economic pressures faced by many 
families, means that sustained impact requires further investment. One of the parents responded in the 
FGD that,  
 

Overall, the EMDC programme’s impact is evident in the tangible academic scores made by 
participants, the increased engagement of marginalised children in education, and the renewed hope it 
has brought to communities struggling with educational inequities.  
 
 

4.3 Effectiveness 
 
While evaluating the effectiveness of the project, the study assessed the extent to which the project’s 
objectives have been achieved and the factors that influenced the outcomes.  
 
Primary objectives of the project were mostly met. The project’s primary objective was to provide 
remedial education to marginalised and dropped-out children through catch-up and accelerated 
learning models, ensuring that those disproportionately affected by pandemic-related school closures 
can regain foundational skills in literacy and numeracy before transitioning back to formal education, 
and finally reintegrating them into the formal education system. The study evaluated the literacy and 
numeric skills of those students by some short exams and found the results to be satisfactory. Moreover, 
the study also collected data on the number of students entering in the EMDC programme and the 
number of students rejoining the Government Primary School (GPS) after finishing the catch-up 
programme, and it was found that nearly 99% of the students have joined the nearest GPS or madrasa 
and thus continuing their studies. Lastly, the dropping out of students after completing the EMDC 
programme was also evaluated, to dig out the reasons behind it.  
 

Most families here are extremely poor. When you don’t have enough to 

eat or clothes to wear, how can education be a priority? Some lost 

everything during the pandemic, and then again in the floods that followed. 

How can they possibly send their children to school? “ 
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The leading factors came out to 
be migration (23%) of the 
students to different educational 
institutions, especially madrasas, 
and financial issues (21%). This 
financial issue or poverty is 
sometimes coercing the parents, 
and they have no other choice 
than engaging their children in 
cultivation or other types of child 
labour (17%). Other than these, 
unawareness of the parents 
(15%) about the significance of 
the regularity of the education of 
their children also play a 
significant role in dropping out of 
pupils after rejoining at primary 

schools. The study also gave efforts to find out the available information of those dropped out students, 
however more than half of the respondents from different interviews shared that although the system of 
tracking back students is in place, they do not have the updated information in many cases. The data 
they have shown that most of the dropped out are staying with family. Girls are supporting their family 
in household chores, while boys are working in the cultivation fields from time to time.  
 
The curriculum was tailored to the needs of the beneficiaries and was aligned with the national 
standards. The curriculum followed in this EMDC programme is an accelerated one, which was 
designed to educate the most disadvantaged children on strategic areas: providing catch-up education 
for recently dropped-out children, and accelerated education for disadvantaged out-of-school (OoSC) 
children. Hence, the curriculum was a bit fast paced but followed exactly the NCTB books and was 
designed to achieve exactly those learning outcomes. Therefore, the curriculum can be said to be 
tailored to the needs of marginalized and dropped-out students and perfectly aligned with the national 
standards. The pedagogical uniqueness of the EMDC programme lies in their adaptive and context-
specific approaches. Teaching at the Right Level (T@RL) groups students based on proficiency rather 
than age or grade, enabling incremental mastery of foundational skills, particularly in literacy and 
numeracy. Individual Learning Tracking allowed for personalized learning plans and continuous 
monitoring of progress, ensuring students receive support aligned with their specific learning gaps. 
Moreover, experiential learning added to the uniqueness of the EMDC programme, where methods like 
role-playing, storytelling, and real-life problem-solving tasks created engaging learning environments 
that connect academic content to practical experiences. 
 
Frequent trainings made the teachers well capacitated and effective in teaching the disadvantaged 
children. The teachers from both the partners, i.e., UNICEF and BRAC received basic trainings at the 
beginning and refresher’s training from time to time, mostly monthly. The content of the training included 
child psychology, child development, classroom management, teaching-learning methods and 
techniques, active communication, and student assessment. The refreshers enabled the teachers to 
refresh their learnings and go back to their respective schools with enhanced capability and motivation. 
Overall, utilizing both in-person and technology-enabled blended methods ensured flexibility and 
accessibility. Remote modules, combined with in-person coaching, allowed teachers to practise and 
refine skills at their convenience.  
 
The project tried reaching the most vulnerable groups effectively and mostly it succeeded. Government 
and community engagement were there from the beginning till the end. At first, the project team 
surveyed the catchment area in search of the marginalized and out-of-school children and prepare a 
list of required number of students. After that, the list is shared with the head teacher at the government 
primary schools and the head teacher verifies the list, which ensures a true picture of the locality. 
Teachers, along with local community members, play a crucial role in identifying students who need 
immediate support. Their on-ground knowledge helps to ensure no child is left behind. PRA was also 
used for social mapping. Therefore, the project effectively reached the most vulnerable groups, i.e., 
girls, ethnic minorities, children with disabilities. The Washington group of questions was used for 
identifying children with disability under UNICEF supported programme. 
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Although almost all the respondents from various in-person interviews commented that the screening 
and targeting process followed by the EMDC programme was highly effective, some of them have some 
suggestions that could make the system even more focused and eventually that can benefit the people 
with more need than others. For example, one of the LCFs in an FGD said that:  

 
Some of the parents talked about reducing the age limit from 7 to 5. This was not possible from the 
programme’s capacitive point of view, but from the parent’s context, this would have included some 
more needy students. One of the UEOs from Charfashion shared that:  

 
Another UEO thinks the limit of the number of the students that can be enrolled in the programme 
should not be fixed, rather should vary based on the demographic characteristics of people from 
different districts. In his words:  

 
There was another crucial suggestion from another UEO that the EMDC programme staffs should keep 
clear written documentation about their activities, so that the focus is understandable, and transparency 
is maintained. However, during the FGD with LCFs they also commented on different challenges that 
they faced during the screening process. As per one of the LCFs comments: "As LCFs, we’ve faced all 
kinds of challenges. There is a lot of superstition and stigma around the programme, especially from 
some community and religious leaders who were not fully on board at first," shared one of the LCFs 
during the FGD. "Getting kids who were involved in child labour to enrol was also really tough. Many 
parents felt unsure about sending their children. That’s why we think it would help to do more home 
visits and run community campaigns to spread awareness about the benefits of the program." One of 
the headteachers from one of the schools suggested that the class teachers of the relevant section, 
from which students were taken, need to be integrated and communicated with the LCs, since they 
know the level of learning gap of her students precisely.  
 
One obvious shortcoming was shared by one of the area managers of the programme that: “There is a 
predetermined target on the number of LCs and number of children to take. Sometimes, the actual need 
is much higher than the determined numbers. In such cases, we cannot do anything if our target is 

I really think the LCFs should visit the kids' homes more often," said the 

Thana Education Officer. "I remember one student who really started 

improving after a few home visits. The LCF talked to the parents, and after 

that, they made sure the kid was doing their homework and getting to 

school on time. If more kids got that kind of attention, I believe it would 

make a big difference in their progress. 

"In places like char fashion, there are a lot of kids who really need this 

support," said the thana education officer. "I believe we should be flexible 

with how many students we enrol based on what's actually needed in each 

area. For instance, in char fashion, there are more children who could 

benefit from this program, so adjusting the capacity to fit the demand 

would make a huge difference. 

“ 

“ 
A lot of these kids come from poor families, so they kind of hope for some 

financial help from the program. For instance, one parent mentioned that their 

child is eager to come to the sessions, but they also wonder if there’s a way to 

get a little support, like maybe for school supplies or even lunch money. It would 

make a big difference for families who are really struggling. 

“ 
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fulfilled. The remaining children must wait for vacancies.” Finally, the students selected in this 
programme are from poverty-ridden needy families, and hence some sort of financial aid by the 
programme could have created more interest among the parents, and they would send their children to 
the classes more regularly. This suggestion came from the LCFs from Bhola in the respective FGD. 

 

4.4 Coherence 
 
This section assesses how effectively the 
EMDC project integrates with other initiatives, 
policies, and strategies at local, national, and 
global levels. This is crucial to ensuring that 
the project's activities not only address the 
immediate needs of marginalised 
communities but also align with broader 
educational goals, development strategies, 
and the local context, thus enhancing its 
overall impact and sustainability. 
 
Coherence with national education policies. 
The EMDC project is deeply integrated with 

Bangladesh’s national education policies, 
notably the PEDP, which is the government’s 

flagship initiative for improving access to primary education with a particular focus on the poorest and 
disadvantaged (Department of Primary Education, 2018). EMDC's design and execution support the 
Government of Bangladesh’s (GoB) objectives, particularly in addressing gaps for out-of-school children 
(OoSC), reducing dropout rates, and enhancing foundational literacy and numeracy. By closely aligning 
with the PEDP, the EMDC ensures that its interventions are not temporary or isolated but fit into a larger, 
systemic effort to uplift marginalized children into the formal education system. The programme’s 
coherence with national educational strategies is anchored in its collaboration with BNFE, ensuring that 
the project’s accelerated learning models and catch-up programs are embedded within the broader 
non-formal education framework in Bangladesh. In this context, the pilot project titled "The Learning 
Loss Study 2022" can be referred here. To mitigate the learning loss from COVID-19, a three-month 
remedial education package was devised and implemented in 508 schools under four Upazilas. The 
package included three major subjects: Bangla, English, and Mathematics. The package intended to 
achieve the grade-specific foundational competencies that are necessary for a primary school student. 
The Teaching Learning Materials (TLM) on Bangla, English and Mathematics had been developed and 
delivered to the schools with support from EU and UNICEF. 
 
Technical assistance to the non-formal education authority. Through ongoing consultations with BNFE, 
the EMDC ensures its curriculum, pedagogy and learning materials adhere to national educational 
standards, creating a smooth pathway for students transitioning from non-formal learning centres back 
into formal schools. For instance, the use of the national curriculum as the foundation for the EMDC’s 
catch-up programs guarantees that children reintegrate into formal education. This strategic alignment 
means that the project’s impact is not only felt during its operational phase but also leaves behind a 
structured, institutionalized approach to dealing with learning loss and dropout issues. In November 
202211, UNICEF started to build a real-time monitoring system for BNFE. Prior to that, BNFE was doing 
all their validation and monitoring manually on paper or in excel for School Children Programme. Now, 
this digital platform will handle all the validation and monitoring in real-time. The other priorities in the 
Technical Assistance Plan (TAP)12 to build BNFE capacity are (i) improving Second Chance Education 
(SCE)’s quality (pedagogy, assessment, materials, and HR capacity) (ii) developing a long-term vision 
and plan for OoSC; (iii) conducting a small-scale pilot of future SCE model for scale up, etc. 
 
Integration with international agenda. The EMDC project operates within a wider international 
development agenda, particularly aligning with the UK’s International Development Strategy (IDS) (UK's 
International Development Strategy, 2022), the FCDO Women and Girls Strategy (2022-2025) (Foreign, 
Commonwealth and Development Office (FCDO), 2023), and global commitments made at forums like 

 
11 https://riseuplabs.com/project-signing-with-unicef-to-build-real-time-monitoring-system-for-bnfe/ 
12 https://iati.fcdo.gov.uk/iati_documents/D0002650.odt 

Photo 3: One of the Head Teachers being interviewed 
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the Transforming Education Summit (United Nations (UN), 2024). These frameworks emphasize the 
need to address learning losses caused by the COVID-19 pandemic, with a particular focus on gender 
equity and the inclusion of marginalized groups such as children with disabilities (CWD), and children 
from ethnic minorities, demonstrating its coherence with the global priorities. The programme’s attention 
to gender parity and inclusivity is closely aligned with global commitments like Sustainable Development 
Goal 4 (United Nations, 2024) which aims to ensure inclusive and equitable quality education for all. 
SDG 4.1.1a seeks for a proportion of children and young people in grades 2/3 achieving at least a 
minimum proficiency level in (i) reading and (ii) mathematics by 2030. By harmonizing its efforts with 
such global goals, EMDC amplifies its coherence and ensures that its work in Bangladesh contributes 
to broader international efforts aimed at reducing educational disparities, especially for vulnerable 
populations. 
 
Complementing other educational initiatives. One of the standout features of the EMDC project is its 
ability to complement other educational initiatives, enhancing collective impact rather than duplicating 
efforts. Through its collaboration with BRAC and UNICEF, the project brings together deep expertise in 
non-formal education, child development, and community engagement. This partnership allows EMDC 
to leverage well-established models, such as UNICEF’s Multi-Grade Multi-Level (MGML) approach, 
which is particularly effective in diverse learning environments where students have varying levels of 
prior education. BRAC’s Bridge School model (BRAC Education Programme (BEP), 2024) is also a 
notable one where students go through a bridge course to refresh their previous learning and thus, by 
avoiding repetition, they save a schooling year which helps them to graduate in an expedited manner. 
By integrating and refining these models within the EMDC framework, the project ensures that children 
in remote or underserved areas receive tailored educational support that accelerates their learning. This 
synergy avoids redundancy and ensures that educational support reaches those who need it most, 
while enhancing the overall effectiveness of Bangladesh’s national and non-formal education systems. 
 
Seamless transition of OoSC students back into formal education. A key aspect of coherence in the 
EMDC project is its focus on integrating non-formal education interventions with Bangladesh’s formal 
education system. The programme is designed to prevent the creation of parallel education systems 
that could isolate marginalized children from the mainstream. By working in tandem with local schools 
and government bodies, EMDC ensures that the students who complete their catch-up programs 
seamlessly transition into formal schools, preventing the creation of a separate track for these 
marginalized children. This integration is critical in preventing the perpetuation of educational gaps 
between marginalized children and their peers. EMDC’s success in reintegrating 97% of its catch-up 
education graduates into formal schools illustrates its effectiveness in aligning with and enhancing the 
formal education system. This achievement reflects the programme’s integration with the formal 
education system and highlights the importance of aligning non-formal interventions with broader 
national goals. 
 

4.5 Sustainability 
 
The EMDC programme is strategically designed as a stop-gap initiative, with the primary goal of 
reintegrating marginalised, out-of-school, and COVID-19-affected children into the formal education 
system. While the programme is not intended to be a permanent fixture, its success hinges on its ability 
to bridge the gap for these children, providing them with the academic, social, and extracurricular 
foundations necessary to thrive in a traditional school setting. 
 
As per Primary Education Development Programme (PEDP)-4 (2022), approximately 2.5 million 
children aged 8–14 years are reported to be out of school, with significant concentrations in urban 
slums, the Chittagong Hill Tracts, and among children with special needs. These are also of core priority 
areas in EMDC as well. For instance, Bandarban, one of the districts from the Chittagong Hill Tracts, 
has a geographically varied landscape that hosts different ethnic minority groups, leading UNICEF to 
offer Courtyard Based Learning Support (CYLS) where at least ten learners studied in a place selected 
by the community itself and Personalised Learning System (PLS) to reach the child located in most 
marginalised community. 
 
PEDP-4 pointed out that, in 2014, about 11 percent of children in this age group (8-14 years) were not 
enrolled in school, with higher rates among boys compared to girls, and various factors contribute to 
this, including geographic location, disability status, parental education, and household wealth. These 
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socio-economic factors play a crucial role in determining whether children have access to education. 
These factors were well considered in designing the EMDC programme, at both BRAC and UNICEF 
ends. For instance, BRAC focused on increasing awareness among parents and community leaders 
(BRAC Education Programme, 2023). Similarly, in the UNICEF-led initiative, Community Management 
Committee (CMC) members represented local communities and overcame socio-cultural and other 
barriers hindering children’s education continuity and completion. During periods of monsoons, floods, 
and flash floods, communities even facilitated alternative learning spaces to ensure uninterrupted 
education. 
 
Finally, to evaluate the sustainability of EMDC programme, we can look at the specific targets, outlined 
in PEDP-4, under sub-component 2.5), aimed at addressing the issue of OOSC, as in: 

• To enrol at least 250,000 new out-of-school children in learning centres through 
Independent Service Agencies (ISAs) and 

• To ensure that at least 60% of children who enrol in learning centres remain in those 
centres. 

 
In that sense, EMDC programme can undoubtedly claim itself as a model or prototype in attaining these 
goals. The EMDC programme focuses on immediate educational recovery and catch-up, ensuring that 
children who have fallen behind are brought up to speed with their peers. The end goal is transiting 
these students back into formal schools, where they can continue their education within the established 
system. This links with the focal area, as per PEDP-4, of improving the national survival rate to grade 
5. An increase in this rate (how many students continue their education through to grade 5) is seen as 
a positive indicator of educational access and retention. The continuous monitoring within the EMDC 
model, even after the reintegration to government primary schools (GPS), ensures the retention at large. 
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5. Conclusion 
 
The EMDC programme has played a crucial role in addressing the significant learning losses caused 
by the COVID-19 pandemic in Bangladesh. The evaluation revealed that it not only met its enrolment 
and participation targets, but also had a measurable impact on learning outcomes, particularly in 
enhancing foundational skills and socio-emotional development. The six-month catch-up programs, 
followed by accelerated instruction, proved effective in preparing students for re-entry into formal 
schooling, with noteworthy progress observed in literacy and numeracy skills. While the EMDC 
programme has made significant strides in mitigating COVID-19 learning loss among disadvantaged 
children, continued investment and attention are required to ensure that these gains are not only 
maintained but expanded. The lessons learned from this initiative provide a valuable roadmap for future 
educational recovery programs in Bangladesh and other contexts where educational inequality has 
been exacerbated by the pandemic. 
 

5.1 Recommendation 
 

5.1.1 General Recommendations for the Government 
To ensure the Sustainability of the catch-up programme, the government must play a pivotal role by 
creating an enabling environment, mobilising resources, and embedding the programme within the 
broader national education framework. Below are some general recommendations: 
 
1. Institutionalise the Catch-Up Programme within the National Education Policy 
Recommendation: Incorporate the catch-up programme as a formal or non-formal initiative under the 
National Education Policy. 
Justification: The sustainability of reintegration depends on consistent support from both the 
community and parents to ensure that children remain engaged in formal education. Findings reveal 
that post-programme engagement is limited, leading to challenges such as dropouts or stagnation in 
student performance. Embedding the programme within the national policy will ensure its long-term 
funding, integration, and scalability. Government ownership can help sustain the programme across 
diverse geographical and socio-economic contexts. 
Suggested Activities: 

• Conduct policy dialogues with education stakeholders to institutionalise the catch-up 
programme. 

• Align curriculum, teacher training modules, and programme objectives with national education 
standards. 

Who Will Do the Activities: Ministry of Primary and Mass Education (MoPME) and Directorate of 
Primary Education (DPE). 
How Much Time Will Be Needed: The activities can start immediately, but the government needs to 
carry out the programme continuously.  
 
2. Promote Community Ownership of Catch-Up Programmes 
Recommendation: Establish mechanisms for community participation in programme implementation 
and monitoring, such as school management committees (SMCs) and parent-teacher associations 
(PTAs). 
Justification: Findings reveal that post-programme engagement is limited, leading to challenges such 
as dropouts or stagnation in student performance. Community involvement ensures local buy-in and 
sustainability. Parents and community leaders can provide on-the-ground support, monitor programme 
outcomes, and address barriers to education. 
Suggested Activities:  

• Organise awareness campaigns to highlight the importance of catch-up programs. 

• Train community leaders and parents on how to support children’s education. 
Who Will Do the Activities: Local government bodies and community organisations. 
How Much Time Will Be Needed: The activities need to be incorporated in the government planning 
document in the short-term and run continuously.  
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5.1.2 Common Recommendations for Both UNICEF and 

BRAC 
 

1) Sustainability 
Recommendation: Foster community-based support groups to strengthen parental and community 
involvement, providing ongoing guidance and mentorship to families and students post-program. 
Justification: The sustainability of reintegration depends on consistent support from both the 
community and parents to ensure that children remain engaged in formal education. Findings reveal 
that post-programme engagement is limited, leading to challenges such as dropouts or stagnation in 
student performance.  
Suggested Activities:   

1. Establish Community-Based Support Groups: 

• Form parent and community support groups at the local level, involving teachers, 
community leaders, and programme facilitators. 

• Conduct regular meetings to share students’ progress and provide guidance on addressing 
challenges. 

2. Periodic Home Visits and Check-Ins: Train facilitators and community volunteers to conduct 
home visits and periodic check-ins with families to ensure a supportive learning environment at 
home. 

3. Parent Capacity-Building Workshops: Organise workshops to train parents on how to support 
their children’s education, focusing on creating positive learning environments, encouraging 
regular attendance, and managing study routines. 

4. Collaboration with Government Officials: Partner with local education offices to integrate post-
programme monitoring into broader educational frameworks, ensuring alignment with national 
goals and resources. 

Who Will Do the Activities: 

• UNICEF & BRAC Programme Teams: Design & organise capacity-building workshops. 

• Facilitators and Community Volunteers: Monitor students’ progress, conduct home visits, and 
organise community meetings. 

How Much Time Will Be Needed: The activities need to be incorporated in ongoing programme 
planning in the short-term.  
 
      2) Assessment of Level of Learning Achievement 
a. Recommendation: Focused Intervention on Developing Higher-Order Competency in English 
(Sentence Construction, Word Formation, and Reading Comprehension) 
Justification: Findings showed that students, especially those at the Basic (50-60%) and Below Basic 
(below 50%) competency levels, are struggling with higher-order English skills, such as sentence 
construction, word formation, and reading comprehension. These skills are crucial for advancing from 
foundational competencies (e.g., letter recognition and simple word reading) to more complex language 
tasks. The Proficient (60-80%) and Advanced (80-100%) competency levels are challenging for many 
students, as they continue to face difficulties in constructing sentences, forming words, and 
understanding reading passages. Targeted intervention focusing on these skills will be necessary to 
help students achieve higher levels of proficiency. 
Suggested Activities:  
Structured Language Workshops: 

• Conduct workshops to teach word formation, sentence construction, and paragraph 
comprehension using interactive methods such as group activities, storytelling, and role-play. 

• Include practice with real-life scenarios to improve functional English skills (e.g., forming 
sentences about daily activities). 

Customised Learning Materials: 

• Develop tailored worksheets, flashcards, and reading materials focused on the weak areas 
identified, such as constructing sentences, rearranging words, and reading paragraphs. 

• Incorporate pictures and visuals to support understanding for younger learners. 
Peer Learning Groups: 

• Form small peer groups to encourage collaborative learning where students help each other in 
forming words and constructing sentences. 

• Assign group leaders (more advanced learners) to facilitate discussions and practice sessions. 
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Teacher Training: 

• Provide teachers with professional development sessions to equip them with effective 
strategies for teaching advanced language skills. 

Monitoring and Assessment: 

• Conduct monthly assessments to measure progress in word construction, sentence formation, 
and paragraph reading. 

• Use feedback from assessments to adjust activities and materials as needed. 
Who Will Do: UNICEF & BRAC Programme Teams. 
Time Required: The activities need to be incorporated in ongoing programme in the short-term.  
 
 
b. Recommendation: Establish a Numeracy Enhancement Programme to strengthen numerical 
literacy, arithmetic operations, and problem-solving skills through structured interventions. 
Justification: UNICEF male learners struggled with writing numbers in words and multi-step word 
problems, while female learners found difficulties in multiplication and arithmetic-based problem-
solving. Similarly, BRAC learners exhibited difficulties in number-word conversion, problem-solving 
using subtraction and addition, and multi-step calculations. Enhancing students’ ability to translate 
numbers into words and apply mathematical operations to real-life problems will significantly improve 
their confidence and performance in higher-order mathematics. 
Suggested Activities: 

• Develop interactive exercises that help learners convert numbers into words and apply 
arithmetic operations in real-world contexts. 

• Conduct math problem-solving workshops tailored to gender-specific challenges, ensuring 
differentiated instructional methods for both male and female learners. 

• Introduce visual learning aids and games to help reinforce number-word association and multi-
step calculations. 

Who Will Do the Activities: Ministry of Education (MoE), Directorate of Primary Education (DPE), 
BRAC, UNICEF, and relevant education partners. 
Time Required: The activities need to be incorporated in ongoing programme in the short-term.  
 
 
c. Recommendation: Launch an English Proficiency Support Programme to strengthen reading 
comprehension, vocabulary development, and oral communication skills through targeted strategies. 
Justification: UNICEF male learners showed difficulties in reading paragraphs, constructing 
sentences, and answering oral questions, while female learners faced challenges in word construction 
and sentence rearrangement. BRAC learners, particularly males, struggled with sentence structuring 
and reading comprehension, while females struggled with reading fluency and vocabulary recall. 
Suggested Activities: 

• Implement guided reading sessions with structured comprehension exercises tailored to 
address gender-specific learning needs. 

• Conduct oral communication practice sessions to enhance sentence structuring, word 
recognition, and fluency. 

• Develop interactive, vocabulary-building exercises such as word construction games and 
sentence formation drills.  

Who Will Do the Activities: Ministry of Education (MoE), Directorate of Primary Education (DPE), 
BRAC, UNICEF, and education NGOs. 
Time Required: The activities need to be incorporated in ongoing programme in the short-term.  
 
 

5.1.3 Individual Recommendation for UNICEF and BRAC: 

Assessment of Learning Outcome 

 

UNICEF 
Recommendation: Revisit and strengthen the Multi-Grade Multi-Level (MGML) approach to address 
varying competency levels within classrooms. This enhancement should emphasize improving 
sentence construction, picture-based sentence making, paragraph reading in Bangla, writing numbers 



 

30 
 

in words and identifying geometric shapes etc. in Mathematics, and writing words based on pictures, 
constructing sentences, answering oral questions in English, using targeted, adaptive, and inclusive 
strategies. 
Justification: 
The MGML model has been successful in meeting the diverse educational needs of students, as shown 
by UNICEF’s programme outcomes. However, advanced literacy and numeracy gaps persist, 
particularly in sentence construction in Bangla, solving applied mathematical problems, and achieving 
English reading fluency. To better support students' transition from basic to more advanced 
competencies, the MGML approach must be enhanced. By integrating standardized tools, instructional 
strategies, and differentiated learning approaches, we can ensure all students achieve grade-level 
competencies and foster a more inclusive learning environment that aligns with programme goals. 
Suggested Activity: 

1. Facilitator Training and Capacity Building: Conduct advanced professional development 
workshops for facilitators on MGML methodologies with a focus on repackaging the 
differentiated instruction, scaffolding, and activity-based teaching. 

2. Development of MGML-Specific Tools and Materials: Revisit and revise the competency cards, 
interactive activity sheets, and digital resources for Bangla, Mathematics, and English, 
designed to address both foundational and advanced skills. 

3. Classroom Implementation and Monitoring: 

• Activity: Update MGML tools in classrooms, focusing on group work, peer learning, and 
individualized progress tracking. 

• Monitoring: Update the ongoing process of monthly progress assessments and regular 
classroom observations to refine instructional practices. 

Who Will Do the Activities: UNICEF Programme Teams, Facilitators 
Time Required: Short-term 
 

BRAC 
Recommendation: Revisit and strengthen the Bridge Programme by integrating adaptive learning tools 
and targeted interventions to address competency gaps in Bangla (sentence construction, picture-
based sentence making, paragraph reading), Mathematics (writing numbers in words, word problems 
using subtraction-addition), and English (forming words, recalling names of the days of the week, 
answering oral questions, reading words and paragraphs). 
Justification: 
The Accelerated Programme has been successful in accelerating learning for marginalised children. 
However, there are gaps in advanced literacy, numeracy, and English skills, which hinder students' 
ability to transition into formal education. To address these competency gaps, the Accelerated 
Programme should introduce adaptive learning strategies that cater to individual student needs, 
ensuring that students achieve grade-level competencies and are well-prepared for reintegration into 
formal schooling. 
Suggested Activities: 

1. Interactive Bridge Learning: 

• Facilitate group-based learning sessions to enhance sentence construction in Bangla 
and real-world problem-solving in Mathematics. 

• Use storytelling, role-playing, and vocabulary games to improve English reading 
fluency and comprehension. 

2. Capacity Building for Facilitators: 

• Conduct specialized training sessions for BRAC’s Accelerated Programme facilitators, 
focusing on differentiated instruction, scaffolding techniques, and the use of adaptive 
learning tools. 

• Equip facilitators with the skills and knowledge to deliver tailored instruction that meets 
the advanced learning needs of their students. 

Who Will Do the Activities: BRAC Accelerated Programme Teams, Facilitators. 
Time Required: Short-term. 
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Annexure 
Annex 1: Qualitative Sampling 
 

  
KII - 
UEO 

KII - Catchup 
Provider 

IDI - Project 
Programme 
Manager 

IDI - Head 
Teacher 

IDI - Head 
of CMC 

FGD 

UNICEF             

Bandarban             

Lama UEO Catch up Provider Manager HT HCMC Students, LCT 

Alikadam UEO   Manager HT   Parents, PST 

Brahmanbaria             

Nasirnagar UEO Catch up Provider Manager HT   Parents, PST 

Bancharampur UEO   Manager HT HCMC Students, LCT 

Narshingdi             

Sadar UEO   Manager HT HCMC Students, LCT 

Raipura UEO   Manager HT   Parents, PST 

Dhaka             

North UEO Catch up Provider Manager HT HCMC Students, LCT 

South UEO   Manager HT   Parents, PST 

Mymensingh             

Ishwargonj UEO Catch up Provider Manager HT HCMC Parents, PST 

Gouripur UEO   Manager HT   Students, LCT 

              

BRAC             

Sherpur             

Sherpur Sadar UEO Catch up Provider Manager HT HCMC Parents, PST 

Jhinaigati UEO     HT   Students, LCT 

Sylhet             

Sylhet Sadar UEO   Manager HT   Parents, PST 

Jaintapur       HT HCMC Students, LCT 

Gaibandha             

Gaibandha 
Sadar 

UEO   Manager HT HCMC Parents, PST 

Saghata UEO   Manager HT   Students, LCT 

Bhola             

Bhola Sadar UEO   Manager HT HCMC Parents, PST 

Lalmohon UEO   Manager HT   Students, LCT 

TOTAL 17 5 16 16 9 36 
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Project locations on the map of Bangladesh 
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Annex 2: Detailed Results: Cohort 1 

Learning Outcomes: Cohort-1 
Bangla 

UNICEF  

 
  

92.0%

68.0%

84.0%

36.0%

96.0%

68.0%

44.0%

100.0%

92.0%

76.0%

72.0%

90.8%

63.2%

82.9%

47.4%

98.7%

78.9%

59.2%

32.9%

94.7%

69.7%

78.9%

Q1

Q2

Q3

Q4

Q5

Q6

Q7

Q8

Q9

Q10

Q11

Cohort 1
Bangla

UNICEF

UNICEF Male UNICEF Female
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 UNICEF Male Students UNICEF Female Students 

Level 1 - Advanced (80-100%) Rearranging Letters (Q1), 

Breaking Down Compound 

Letters (Q3), Matching Words 

(Q5), Oral Question Answering 

(Q8), Reading Letters (Q9). 

Rearranging Letters (Q1), 

Breaking Down Compound 

Letters (Q3), Matching Words 

(Q5), Reading Letters (Q9). 

Level 2 - Proficient (60-80%) Matching Letters with Symbols 

(Q2), Filling in Blanks to 

Complete Sentences (Q6), 

Reading Words (Q10), Reading 

Sentences (Q11). 

Matching Letters with 

Symbols (Q2), Filling in 

Blanks to Complete 

Sentences (Q6), Reading 

Words (Q10), Reading 

Sentences (Q11). 

Level 3 - Basic (50-60%) None. Constructing Sentences from 

Given Words (Q7). 

Level 4 - Below Basic (below 

50%) 

Writing Words Based on 

Images (Q4), Constructing 

Sentences from Given Words 

(Q7). 

Writing Words Based on 

Images (Q4), Oral Question 

Answering (Q8). 

Area of Concern For Writing Words Based on Images (Q4), only36% male and 

47.4% female students achieved full marks, highlighting a 

significant area for improvement in visual recognition and 

vocabulary development. 
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BRAC  

 
 

 BRAC Male Students BRAC Female Students 

Level 1 - Advanced (80-100%) Rearranging Letters (Q1), 

Breaking Down Compound 

Letters (Q3), Matching 

Words (Q5), Filling in Blanks 

to Complete Sentences 

(Q6), Oral Question 

Answering (Q8). 

Rearranging Letters (Q1), 

Breaking Down Compound 

Letters (Q3), Matching 

Words (Q5), Filling in Blanks 

to Complete Sentences 

(Q6), Oral Question 

Answering (Q8), Reading 

Letters (Q9). 

Level 2 - Proficient (60-80%) Matching Letters with 

Symbols (Q2), Reading 

Letters (Q9),  

Matching Letters with 

Symbols (Q2), Reading 

Words (Q10), Reading 

Sentences (Q11). 

91.7%

63.9%

91.7%

36.1%

91.7%

83.3%

38.9%

97.2%

72.2%

50.0%

47.2%

88.9%

65.1%

88.9%

47.6%

95.2%

82.5%

41.3%

96.8%

90.5%

69.8%

65.1%

Q1

Q2

Q3

Q4

Q5

Q6

Q7

Q8

Q9

Q10

Q11

Cohort 1
Bangla
BRAC

BRAC Male BRAC Female
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Level 3 - Basic (50-60%) Reading Words (Q10) None 

Level 4 - Below Basic (below 

50%) 

Writing Words Based on 

Images (Q4), Constructing 

Sentences from Given 

Words (Q7), Reading 

Sentences (Q11). 

Writing Words Based on 

Images (Q4), Constructing 

Sentences from Given 

Words (Q7). 

Area of Concern For Writing Words Based on Images (Q4), only 36.1% male 

and 47.6% female students achieved full marks, which 

highlights a critical need for improvement in visual 

recognition and vocabulary development. 

 

Summary: 

The analysis of Bangla learning levels among UNICEF and BRAC learners highlights strong 

foundational skills in letter recognition, phonetic knowledge, and word matching. Both male and female 

learners demonstrated advanced proficiency (80-100%) in Rearranging Letters, Breaking Down 

Compound Letters, and Matching Words, indicating a solid grasp of basic language components. 

Additionally, UNICEF male learners excelled in Oral Question Answering and Reading Letters, while 

BRAC learners of both genders showed impressive performance in Filling in Blanks to Complete 

Sentences and Oral Question Answering. BRAC female learners also achieved high proficiency in 

Reading Letters. 

 

In the proficient range (60-80%), UNICEF learners of all genders showed competency in Matching 

Letters with Symbols, Filling in Blanks to Complete Sentences, Reading Words, and Reading 

Sentences, reflecting a good understanding of contextual word usage. BRAC male learners performed 

well in Matching Letters with Symbols and Reading Letters, while BRAC female learners excelled 

in Reading Words and Reading Sentences. 

 

However, significant gaps were identified in Writing Words Based on Images and Constructing 

Sentences from Given Words, where learners struggled the most. UNICEF male learners showed no 

skills at the basic level (50-60%), while UNICEF female learners demonstrated only basic proficiency 

in sentence construction. BRAC male learners displayed minimal competency in Reading Words, but 

BRAC female learners had no skills in this range. The below-basic category (below 50%) revealed the 

most concerning trends, with both male and female learners from UNICEF and BRAC struggling in 

Writing Words Based on Images and Constructing Sentences from Given Words. Additionally, 

UNICEF female learners faced challenges in Oral Question Answering, while BRAC male learners 

struggled with Reading Sentences. 

 

A key gender disparity was observed, where male learners performed better in Oral Question 

Answering, while female learners showed stronger skills in Reading Letters and Reading Words. 

The most pressing concern is Writing Words Based on Images, where only 36% of UNICEF male, 

47.4% of UNICEF female, 36.1% of BRAC male, and 47.6% of BRAC female learners achieved full 

marks. This indicates an urgent need for targeted interventions in visual recognition and vocabulary 

development, particularly for male learners. 

 

Overall, the data indicates that learners have successfully achieved proficiency in letter recognition, 

phonetic understanding, matching words, reading letters, and filling in blanks to complete 

sentences, reflecting strong foundational literacy skills. However, writing words based on images, 

constructing sentences from given words, and in some cases, reading sentences and oral 

question answering remain areas of concern that require focused intervention. Strengthening these 

weaker skills through targeted instructional strategies will be essential for improving literacy outcomes 

and fostering better comprehension and expressive abilities in Bangla language learning. 
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Mathematics  

 
 UNICEF Male Students UNICEF Female Students 

Level 1 - Advanced (80-100%) Counting and Comparing 

Quantities (Q1), Ordering 

Numbers (Ascending Order) 

(Q2), Ordering Numbers 

(Descending Order) (Q3), 

Addition (Q6), Subtraction 

(Q7), Division (Q9), Word 

Problem (Addition) (Q10), 

Multiplication (Q8). 

Counting and Comparing 

Quantities (Q1), Ordering 

Numbers (Ascending Order) 

(Q2), Ordering Numbers 

(Descending Order) (Q3), 

Writing Numbers (Q4), 

Addition (Q6), Subtraction 

(Q7), Word Problem 

(Addition) (Q10). 

Level 2 - Proficient (60-80%) Writing Numbers (Q4). Multiplication (Q8), Division 

(Q9), 

Level 3 - Basic (50-60%) Writing Numbers in Words 

(Q5). 

Writing Numbers in Words 

(Q5). 

Level 4 - Below Basic (below 

50%) 

Identifying Geometric Shapes 

(Q11). 

Identifying Geometric 

Shapes (Q11). 

Area of Concern Writing Numbers in Words (Q5) and Identifying Geometric 

Shapes (Q11) are an area of concerns, with a sizeable portion 

of students scoring at the basic level, indicating challenges in 

recognising and understanding geometric shapes. 

96.6%

86.2%

82.8%

75.9%

58.6%

93.1%

86.2%

82.8%

86.2%

100.0%

41.4%

100.0%

93.3%

93.3%

82.2%

55.6%

82.2%

84.4%

68.9%

75.6%
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20.0%

Q1

Q2

Q3

Q4

Q5

Q6

Q7

Q8

Q9

Q10

Q11
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 BRAC Male BRAC Female 

Level 1 - Advanced (80-100%) Counting and Comparing 

Quantities (Q1), Addition 

(Q6). 

Counting and Comparing 

Quantities (Q1). 

Level 2 - Proficient (60-80%) Ordering Numbers 

(Ascending Order) (Q2), 

Writing Numbers (Q4),  

Ordering Numbers 

(Ascending Order) (Q2), 

Writing Numbers (Q4), 

Addition (Q6), Subtraction 

(Q7), Division (Q9), 

Level 3 - Basic (50-60%) Subtraction (Q7), Division 

(Q9),  

Multiplication (Q8), Word 

Problem (Addition) (Q10). 

Level 4 - Below Basic (below 

50%) 

Ordering Numbers 

(Ascending Order) (Q2), 

Ordering Numbers 

(Descending Order) (Q3), 

Writing Numbers in Words 

(Q5), Subtraction (Q7), 

Multiplication (Q8), Word 

Problem (Addition) (Q10), 

Ordering Numbers 

(Descending Order) (Q3), 

Writing Numbers in Words 

(Q5), Identifying Geometric 

Shapes (Q11). 

94.6%

48.6%

27.0%

70.3%

13.5%

81.1%

43.2%

35.1%

51.4%

43.2%

18.9%

100.0%

67.2%

46.6%
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74.1%

60.3%
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Identifying Geometric Shapes 

(Q11). 

Area of Concern Significant concerns are observed in Ordering Numbers 

(Descending Order) (Q3), Writing Numbers in Words (Q5), and 

Identifying Geometric Shapes (Q11), where most students 

scored below the basic level, indicating difficulties in number 

operations and geometric concept recognition. 

 

Summary: 

The analysis of mathematics learning levels among learners from both UNICEF and BRAC programs 

highlights key areas of proficiency and challenges. Learners demonstrated strong competency in 

foundational numerical operations, with many achieving advanced proficiency (80-100%) in Counting 

and Comparing Quantities, Ordering Numbers (Ascending Order), Addition, and Subtraction. 

UNICEF male learners also excelled in Ordering Numbers (Descending Order), Multiplication, 

Division, and Word Problem (Addition), while UNICEF female learners performed well in Writing 

Numbers and Word Problem (Addition). BRAC male learners showed advanced proficiency in 

Counting and Comparing Quantities and Addition, while BRAC female learners demonstrated 

strength in Counting and Comparing Quantities. In the proficient range (60-80%), UNICEF male 

learners showed competency in Writing Numbers, while UNICEF female learners performed well in 

Multiplication and Division. BRAC learners in this category demonstrated proficiency in Ordering 

Numbers (Ascending Order) and Writing Numbers, with BRAC female learners also showing 

competency in Addition, Subtraction, and Division. However, challenges were observed in Writing 

Numbers in Words and Identifying Geometric Shapes, where a sizeable portion of students scored 

at the basic or below-basic level. UNICEF learners showed only basic proficiency (50-60%) in Writing 

Numbers in Words, indicating difficulties in numerical literacy. Among BRAC learners, some 

demonstrated basic proficiency in Subtraction, Division, Multiplication, and Word Problem 

(Addition), suggesting gaps in their grasp of these mathematical operations. Identifying Geometric 

Shapes posed significant difficulties for both UNICEF and BRAC learners, with most scoring below the 

basic level. BRAC learners also struggled with Ordering Numbers (Descending Order), Writing 

Numbers in Words, and several arithmetic operations such as Subtraction, Multiplication, and Word 

Problem (Addition), indicating difficulties in number operations and geometric concept recognition, 

requiring targeted intervention. 

 

Overall, both male and female learners have successfully achieved proficiency in Counting and 

Comparing Quantities, Ordering Numbers (Ascending Order), Addition, and Subtraction, 

demonstrating strong foundational skills in numerical operations. However, gender-specific challenges 

were observed in certain areas. UNICEF male learners struggled with Writing Numbers in Words, 

while UNICEF female learners faced difficulties in Multiplication and Division. BRAC male 

learners showed challenges in Subtraction, Division, and Word Problem (Addition), whereas 

BRAC female learners encountered difficulties in Writing Numbers in Words, Ordering Numbers 

(Descending Order), and Identifying Geometric Shapes. Additionally, both male and female learners 

from BRAC and UNICEF performed below the basic level in Identifying Geometric Shapes, 

highlighting a need for focused support in spatial reasoning and shape recognition. Addressing these 

gaps through targeted, gender-responsive instructional strategies will be essential for improving 

mathematical competency, enhancing problem-solving skills, and ensuring a more comprehensive 

understanding of number concepts and geometry. 
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English  

 
 UNICEF Male Students UNICEF Female Students 

Level 1 - Advanced (80-

100%) 

Writing Small Letters (Q1),  Writing Small Letters (Q1), 

Level 2 - Proficient (60-

80%) 

Word Formation with Given Letters 

(Q2), Reading Individual Letters 

(Q6). 

Reading Individual Letters (Q6). 

Level 3 - Basic (50-60%) None. Word Formation with Given 

Letters (Q2), 

Level 4 - Below Basic 

(below 50%) 

Writing Names of the Days of the 

Week (Q3), Writing Words Based 

on Pictures (Q4), Answering 

Simple Oral Questions (Q5), 

Reading Words (Q7). 

Writing Names of the Days of the 

Week (Q3), Writing Words 

Based on Pictures (Q4), 

Answering Simple Oral 

Questions (Q5), Reading Words 

(Q7). 

Area of Concern For Writing Names of the Days of the Week (Q3), Writing Words Based 

on Pictures (Q4), Answering Simple Oral Questions (Q5) and Reading 

Words (Q7), a sizeable portion of students scored below the passing 

threshold, indicating that these areas require further instructional 

support and practice. 

 

 

86.8%

61.8%

29.4%

36.8%

36.8%

70.6%

33.8%

89.2%

50.6%

26.5%

41.0%

37.3%

72.3%

31.3%
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Q4

Q5

Q6
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 BRAC Male BRAC Female 

Level 1 - Advanced (80-

100%) 

None. None. 

Level 2 - Proficient (60-

80%) 

Writing Small Letters (Q1). Writing Small Letters (Q1). 

Level 3 - Basic (50-60%) Reading Individual Letters (Q6). None. 

Level 4 - Below Basic 

(below 50%) 

Word Formation with Given Letters 

(Q2), Writing Names of the Days of 

the Week (Q3), Writing Words 

Based on Pictures (Q4), Answering 

Simple Oral Questions (Q5), 

Reading Words (Q7). 

Word Formation with Given 

Letters (Q2), Writing Names of 

the Days of the Week (Q3), 

Writing Words Based on 

Pictures (Q4), Answering 

Simple Oral Questions (Q5), 

Reading Individual Letters (Q6, 

Reading Words (Q7). 

Area of Concern Writing Names of the Days of the Week (Q3), Writing Words Based 

on Pictures (Q4), Answering Simple Oral Questions (Q5), and 

Reading Words (Q7) are significant areas of concern, where most 

students scored below the basic level, indicating challenges in 

retention and comprehension skills in these areas. 

 
Summary: 

The analysis of English learning levels among learners from both UNICEF and BRAC programs 

highlights key areas of proficiency and challenges. Learners demonstrated strong foundational skills in 

English, with UNICEF students achieving advanced proficiency (80-100%) in Writing Small Letters, 

indicating a solid grasp of letter formation. In the proficient range (60-80%), UNICEF male learners 

performed well in Word Formation with Given Letters and Reading Individual Letters, while 

UNICEF female learners demonstrated proficiency in Reading Individual Letters. BRAC learners 

72.0%

20.0%

8.0%

0.0%

12.0%

56.0%

8.0%

64.0%

24.0%

8.0%
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4.0%

44.0%

12.0%

Q1
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Q3
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showed competency at the proficient level in Writing Small Letters, with male learners also achieving 

basic proficiency (50-60%) in Reading Individual Letters. However, significant challenges were 

observed in Writing Names of the Days of the Week, Writing Words Based on Pictures, Answering 

Simple Oral Questions, and Reading Words, where a substantial portion of students scored below 

the basic level. UNICEF learners struggled in these areas, indicating difficulties in vocabulary 

retention, comprehension, and oral communication. BRAC learners faced similar challenges, with 

additional difficulties in Word Formation with Given Letters and Reading Individual Letters, 

suggesting the need for further support in word recognition and construction. Among the most 

concerning areas, Writing Names of the Days of the Week and Reading Words posed difficulties 

across both groups, highlighting gaps in word-level comprehension, retention, and vocabulary 

recall. Additionally, Writing Words Based on Pictures and Answering Simple Oral Questions 

remained areas of struggle, pointing to challenges in associating visual cues with corresponding 

words and developing basic conversational skills. 

 

Overall, learners have successfully achieved proficiency in Writing Small Letters and Reading 

Individual Letters, demonstrating strong foundational skills in letter recognition and pronunciation. 

However, gender-specific challenges remain. UNICEF male learners need further support in Writing 

Names of the Days of the Week, Reading Words, and Answering Simple Oral Questions, while 

female learners require improvement in Writing Words Based on Pictures and oral 

communication skills. Among BRAC learners, males struggled more with Reading Individual 

Letters and Word Formation with Given Letters, whereas females showed greater difficulties in 

Writing Names of the Days of the Week and Reading Words. Addressing these gaps through 

targeted, gender-responsive instructional strategies will be essential for improving word retention, 

vocabulary development, and oral communication skills, ensuring a more comprehensive 

understanding of the English language. 
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Annex 3: Detailed results - Cohort 2 

Learning Outcomes: Cohort-2 
Bangla  

 
 

 UNICEF Male Students UNICEF Female Students 

Level 1 - Advanced (80-

100%) 

Matching letters with symbols 

(Q2), Recognising compound 

letters (Q3), Creating sentences 

by matching phrases (Q4), 

Answering basic oral questions 

(Q9), Word reading (Q10). 

Rearranging letters (Q1), 

Matching letters with symbols 

(Q2), Recognising compound 

letters (Q3), Creating sentences 

by matching phrases (Q4), 

Answering basic oral questions 

(Q9), Word reading (Q10). 

Level 2 - Proficient (60-

80%) 

Rearranging letters (Q1), Creating 

sentences by filling the blanks 

from given words (Q5).  

Creating sentences by filling the 

blanks from given words (Q5), 

Sentence reading (Q11). 

Level 3 - Basic (50-60%) Paragraph-based question (Q7), 

Sentence reading (Q11). 

Paragraph-based question (Q7). 

78.9%

92.1%

84.2%

97.4%

73.7%

21.1%

57.9%

23.7%

81.6%

84.2%

57.9%

42.1%

83.9%

80.5%

93.1%

94.3%

72.4%

39.1%

58.6%

25.3%

86.2%

94.3%

69.0%

31.0%

Q1

Q2

Q3

Q4

Q5

Q6

Q7

Q8

Q9

Q10

Q11

Q12

Cohort 2
Bangla

UNICEF

UNICEF Male UNICEF Female
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Level 4 - Below Basic 

(below 50%) 

Constructing sentences (Q6), 

Picture-based sentence making 

(Q8), Paragraph reading (Q12). 

Constructing sentences (Q6), 

Picture-based sentence making 

(Q8), Paragraph reading (Q12). 

Area of Concern For Constructing sentences (Q6), Picture-based sentence making 

(Q8), and Paragraph reading (Q12), less than 50% (for both male and 

female) achieved full marks, suggesting a need for improvement. 

 

 
 BRAC Male Students BRAC Female Students 

Level 1 - Advanced (80-

100%) 

Rearranging letters (Q1), 

Matching letters with symbols 

(Q2), Recognising compound 

letters (Q3), Creating sentences 

by matching phrases (Q4), 

Answering basic oral questions 

(Q9), Word reading (Q10). 

Rearranging letters (Q1), 

Matching letters with symbols 

(Q2), Recognising compound 

letters (Q3), Creating sentences 

by matching phrases (Q4), 

Answering basic oral questions 

(Q9), Word reading (Q10). 

Level 2 - Proficient (60-

80%) 

Creating sentences by filling in 

the blanks from given words 

(Q5), Paragraph-based question 

(Q7). 

Creating sentences by filling in 

the blanks from given words 

(Q5), Paragraph-based 

93.1%

93.1%

96.6%

89.7%

79.3%

34.5%

75.9%

37.9%

96.6%

93.1%

37.9%

20.7%

97.8%

93.5%

93.5%

95.7%

73.9%

39.1%

65.2%

39.1%

100.0%

93.5%

60.9%

41.3%
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Q4
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Q8
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Q10

Q11

Q12
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question (Q7).and sentence 

reading (Q11). 

Level 3 - Basic (50-60%) None. None. 

Level 4 - Below Basic 

(below 50%) 

Constructing sentences (Q6), 

Picture-based sentence making 

(Q8), sentence reading (Q11), 

Paragraph reading (Q12). 

Constructing sentences (Q6), 

Picture-based sentence making 

(Q8), Paragraph reading (Q12). 

Area of Concern For Constructing sentences (Q6), Picture-based sentence making 

(Q8), and Paragraph reading (Q12), most of the students scored 

below the passing threshold, suggesting a need for improvement. 

 

Summary: 

The analysis of Bangla learning levels among learners from both UNICEF and BRAC programs 

highlights key areas of proficiency and challenges. Learners demonstrated strong foundational skills in 

the Bangla language, with many achieving advanced proficiency (80-100%) in Recognizing 

Compound Letters, Matching Letters with Symbols, Creating Sentences by Matching Phrases, 

Answering Basic Oral Questions, and Word Reading. UNICEF female learners also excelled in 

Rearranging Letters, while BRAC learners performed well in similar foundational tasks, reflecting a 

solid understanding of letter recognition, phonetic awareness, and basic sentence formation. In 

the proficient range (60-80%), learners demonstrated competency in Creating Sentences by Filling 

in the Blanks from Given Words, with UNICEF female and BRAC learners also showing proficiency 

in Sentence Reading and Paragraph-Based Questions. However, UNICEF male learners displayed 

only basic proficiency (50-60%) in Paragraph-Based Questions and Sentence Reading, indicating 

some difficulty in extracting and interpreting information from structured texts. Significant 

challenges were observed in Constructing Sentences, Picture-Based Sentence Making, and 

Paragraph Reading, where a substantial portion of students scored below the basic level. These 

difficulties suggest gaps in sentence construction, the ability to form sentences based on visual 

stimuli, and overall reading comprehension. Additionally, BRAC female learners struggled with 

Sentence Reading, indicating a need for further reinforcement in reading fluency and 

comprehension. Among the most concerning areas, Constructing Sentences, Picture-Based 

Sentence Making, and Paragraph Reading posed difficulties across both groups, with less than 50% 

of students achieving full marks. These results highlight struggles in forming grammatically 

accurate sentences, associating visual cues with written language, and understanding extended 

passages. Such gaps point to the need for focused instructional support to strengthen reading 

comprehension and sentence construction skills. 

 

Overall, learners have successfully achieved proficiency in Recognising Compound Letters, 

Matching Letters with Symbols, Creating Sentences by Matching Phrases, Answering Basic Oral 

Questions, and Word Reading, demonstrating strong foundational language skills. However, 

gender-specific challenges remain. UNICEF male learners require further support in Sentence 

Reading and Paragraph-Based Questions, while female learners need improvement in Picture-

Based Sentence Making and Paragraph Reading. Among BRAC learners, males struggled more 

with Constructing Sentences and Paragraph Reading, whereas females faced greater difficulties 

in Sentence Reading and Picture-Based Sentence Making. Addressing these gaps through 

targeted, gender-responsive instructional interventions will be essential for improving sentence 

formation, reading comprehension, and overall Bangla literacy development. 
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English 

 
 UNICEF Male Students UNICEF Female Students 

Level 1 - 

Advanced (80-

100%) 

Recognising time (Q3), Reading 

letters (Q9). 

Recognising time (Q3), Reading 

letters (Q9). 

Level 2 - Proficient 

(60-80%) 

Knowledge of the name of twelve 

months (Q2). 

Knowledge of the name of twelve 

months (Q2). 

Level 3 - Basic 

(50-60%) 

Paragraph-based questions (Q6), 

Answering basic oral questions (Q8). 

Answering basic oral questions 

(Q8). 

Level 4 - Below 

Basic (below 50%) 

Word construction (Q1), Constructing 

sentences (Q4), Rearranging words to 

make sentences (Q5), Constructing 

short composition (Q7), Reading 

words (Q10), Reading paragraph 

(Q11). 

Word construction (Q1), 

Constructing sentences (Q4), 

Rearranging words to make 

sentences (Q5), Paragraph-based 

questions (Q6), Constructing short 

composition (Q7), Reading words 

(Q10), Reading paragraph (Q11). 

Area of Concern For Constructing sentences (Q4), Reading words (Q10), and Reading 

paragraph (Q11) most of the students scored below the passing threshold, 

suggesting a need for improvement. 
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 BRAC Male Students BRAC Female Students 

Level 1 - Advanced (80-

100%) 

Reading letters (Q9) Reading letters (Q9) 

Level 2 - Proficient (60-80%) Recognising time (Q3), Recognising time (Q3), Reading 

words (Q10). 

Level 3 - Basic (50-60%) Answering basic oral 

questions (Q8). 

Knowledge of the name of twelve 

months (Q2), Answering basic oral 

questions (Q8). 

Level 4 - Below Basic (below 

50%) 

Word construction (Q1), 

Constructing sentences 

(Q4), Rearranging words to 

make sentences (Q5), 

Paragraph-based questions 

(Q6), Constructing short 

composition (Q7), Reading 

words (Q10), Reading 

paragraph (Q11). 

Word construction (Q1), 

Constructing sentences (Q4), 

Rearranging words to make 

sentences (Q5), Paragraph-based 

questions (Q6), Constructing short 

composition (Q7), Reading 

paragraph (Q11). 

Area of Concern For Word construction (Q1), Constructing sentences (Q4), 

Rearranging words to make sentences (Q5), Constructing short 

composition (Q7), Reading paragraph (Q11), most of the students 

scored below the passing threshold, suggesting a need for 

improvement.  
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Summary: 

The analysis of English learning levels among learners from both UNICEF and BRAC programs 

highlights key areas of proficiency and challenges. Learners demonstrated strong foundational skills in 

English, with many achieving advanced proficiency (80-100%) in Recognizing Time and Reading 

Letters, reflecting a solid grasp of basic reading and recognition skills. In the proficient range (60-

80%), learners displayed competency in Knowledge of the Name of Twelve Months, with BRAC 

female learners also performing well in Reading Words. Basic proficiency (50-60%) was observed 

in Answering Basic Oral Questions, with BRAC female learners also showing some competency in 

Knowledge of the Name of Twelve Months. However, UNICEF male learners struggled with 

Paragraph-Based Questions, indicating some challenges in understanding and responding to text-

based information. Significant challenges were observed in Constructing Sentences, Word 

Construction, Rearranging Words to Make Sentences, Constructing Short Compositions, and 

Reading Paragraphs, where a substantial portion of students scored below the basic level. These 

difficulties suggest gaps in higher-order language skills, including sentence formation, logical 

sequencing of words, and reading comprehension. BRAC learners also faced struggles with 

Paragraph-Based Questions, further emphasizing the need for additional support in text 

interpretation and written expression. Among the most concerning areas, Constructing Sentences, 

Reading Words, and Reading Paragraphs posed significant difficulties for most learners, with scores 

falling below the passing threshold. Additionally, Word Construction and Rearranging Words to 

Make Sentences proved to be challenging, suggesting difficulties in vocabulary application and 

sentence structuring, requiring targeted instructional support. 

 

Overall, learners have successfully achieved proficiency in Recognizing Time and Reading Letters, 

demonstrating strong foundational literacy skills. However, gender-specific challenges remain. 

UNICEF male learners require further support in Paragraph-Based Questions, Constructing 

Sentences, and Reading Paragraphs, while female learners need improvement in Word 

Construction and Rearranging Words to Make Sentences. Among BRAC learners, males 

struggled more with Constructing Sentences and Reading Words, whereas females faced 

greater difficulties in Reading Paragraphs and Sentence Rearrangement. Addressing these gaps 

through focused, gender-responsive instructional interventions will be essential for improving 

sentence formation, reading comprehension, and overall English language proficiency. 
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Mathematics 

 
 UNICEF Male Students UNICEF Female Students 

Level 1 - Advanced (80-100%) Ordering numbers (Q1), 

Determining place value (Q4), 

Drawing geometric shapes 

(Q11). 

Ordering numbers (Q1), 

Determining place value (Q4), 

Division (Q8), Drawing geometric 

shapes (Q11). 

Level 2 - Proficient (60-80%) Writing words in numbers 

(Q3), Addition with carry (Q5), 

Subtraction with carry (Q6), 

Multiplication (two/three digit 

by two digit) (Q7), Division 

(Q8), Word problem (Using 

Multiplication) (Q10). 

Writing words in numbers (Q3), 

Addition with carry (Q5), 

Multiplication (two/three digit by 

two digit) (Q7), Word problem 

(Using Subtraction & Addition) 

(Q9), Word problem (Using 

Multiplication) (Q10). 

Level 3 - Basic (50-60%) Word problem (Using 

Subtraction & Addition) (Q9). 

Subtraction with carry (Q6). 

Level 4 - Below Basic (below 

50%) 

Writing numbers to words 

(Q2). 

Writing numbers to words (Q2). 

Area of Concern For Writing numbers to words (Q2), most of students scored below 

the passing threshold, indicating a need for improvement in this area. 
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82.0%

42.6%
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 BRAC Male Students BRAC Female Students 

Level 1 - Advanced 

(80-100%) 

Ordering numbers (Q1). Drawing geometric shapes (Q11). 

Level 2 - Proficient 

(60-80%) 

Determining place value (Q4), 

Drawing geometric shapes (Q11). 

Ordering numbers (Q1), Writing 

words in numbers (Q3), Addition 

with carry (Q5), Division (Q8). 

Level 3 - Basic (50-

60%) 

Writing words in numbers (Q3), 

Division (Q8). 

 

Division (Q8), 

 

 

Level 4 - Below 

Basic (below 50%) 

Writing numbers to words (Q2), 

Addition with carry (Q5), Subtraction 

with carry (Q6), Multiplication 

(two/three digit by two digit) (Q7), 

Word problem (Using Subtraction & 

Addition) (Q9), Word problem (Using 

Multiplication) (Q10). 

Writing numbers to words (Q2), 

Subtraction with carry (Q6), 

Multiplication (two/three digit by two 

digit) (Q7), Word problem (Using 

Subtraction & Addition) (Q9), Word 

problem (Using Multiplication) 

(Q10).  

Area of Concern For Writing numbers to words (Q2) and Word problem (Using Subtraction & 

Addition) (Q9), most of the students scored below the passing threshold. 

This suggests a critical need for targeted support and instructional strategies 

to enhance performance in these two specific areas. 

80.9%
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51.1%

72.3%

46.8%

44.7%

40.4%

57.4%

27.7%

40.4%

78.7%

72.4%

43.1%

62.1%

74.1%

63.8%
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Summary: 

The analysis of mathematics learning levels among learners from both UNICEF and BRAC programs 

highlights key areas of proficiency and challenges. Learners demonstrated strong foundational skills in 

arithmetic and numerical operations, with many achieving advanced proficiency (80-100%) in Ordering 

Numbers, Determining Place Value, and Drawing Geometric Shapes. Additionally, UNICEF female 

learners excelled in Division, while BRAC male learners showed robust performance in Ordering 

Numbers, and BRAC female learners performed well in Drawing Geometric Shapes. In the proficient 

range (60-80%), learners demonstrated competency in Writing Words in Numbers, Addition with 

Carry, and Word Problems Using Multiplication, with UNICEF female learners also showing 

proficiency in Word Problems Using Subtraction & Addition. Some UNICEF male learners displayed 

only basic proficiency (50-60%) in Word Problems Using Subtraction & Addition, while UNICEF 

female learners had basic competency in Subtraction with Carry. BRAC learners at the basic level 

showed limited proficiency in Writing Words in Numbers and Division, with some BRAC female 

learners also struggling with Division. The data also highlights areas where learners faced challenges, 

particularly in Writing Numbers to Words, where a sizeable portion of students scored below the 

passing threshold, suggesting difficulties in converting numerical values into written form and indicating 

a gap in numerical literacy. Additionally, learners struggled with Word Problems Using Subtraction & 

Addition and Word Problems Using Multiplication, with many BRAC students scoring at the below-

basic level in these areas. These results suggest that problem-solving skills and the ability to apply 

mathematical concepts in real-world scenarios require further reinforcement. Among the most 

concerning areas, Writing Numbers to Words and Word Problems Using Subtraction & Addition 

posed significant difficulties for both groups, with most students scoring below the passing mark. These 

challenges indicate a need for targeted instructional support to strengthen number-word conversion 

skills and enhance problem-solving abilities related to arithmetic operations. Additionally, Subtraction 

with Carry, Multiplication (Two/Three-Digit by Two-Digit), and Division were areas where BRAC 

learners struggled, further emphasising the need for additional support in multi-step mathematical 

operations. 

 

Overall, learners have successfully achieved proficiency in Ordering Numbers, Determining Place 

Value, Drawing Geometric Shapes, and Division, demonstrating strong foundational numeracy skills. 

However, gender-specific challenges remain. UNICEF male learners require further support in Word 

Problems Using Subtraction & Addition, Writing Numbers to Words, and Multiplication, while 

female learners need improvement in Subtraction with Carry and complex word problems. 

Among BRAC learners, males struggled more with Writing Numbers to Words and Word Problems 

Using Subtraction & Addition, whereas females faced greater difficulties in Division, 

Multiplication (Two/Three-Digit by Two-Digit), and Subtraction with Carry. Addressing these gaps 

through targeted, gender-responsive instructional strategies will be essential for improving 

mathematical comprehension, numerical literacy, and problem-solving skills, ensuring a stronger 

grasp of multi-step arithmetic operations across all learners. 
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Annex 4: Detailed results – Socio-emotional 

skills assessment 

Socio-emotional skill assessment 
Student  

 Overall UNICEF BRAC 

Mean Range 0.00 

- 0.49: Low 

No themes fall under this 

level, indicating that no 

significant issues were 

reported at a critically low 

level for any socio-

emotional skills based on 

the students’ self-

assessments. 

No themes fall under 

this level, indicating 

that no significant 

issues were reported 

at a critically low level 

for any socio-

emotional skills based 

on the students’ self-

assessments. 

No themes fall under 

this level, indicating 

that no significant 

issues were reported 

at a critically low level 

for any socio-

emotional skills based 

on the students’ self-

assessments. 

Mean Range 0.50 

- 1.49: Moderate 

Conduct Problems: 

Moderate levels of conduct 

problems suggest that 

learners occasionally 

experience challenges such 

as trouble following rules or 

managing impulsive 

behaviours, but these 

issues are not widespread 

or severe. 

Hyperactivity: Moderate 

levels of hyperactivity 

indicate that some learners 

struggle with maintaining 

attention or controlling 

restlessness, pointing to 

minor hyperactivity-related 

concerns. 

Peer Problems: Moderate 

levels of peer problems 

suggest that students face 

occasional difficulties in 

establishing or maintaining 

friendships, indicating 

challenges in social 

interactions or a sense of 

social isolation. 

 

Emotional 

Problems: Moderate 

levels of emotional 

problems suggest that 

some students are 

experiencing 

occasional difficulties 

with emotional 

regulation, such as 

feeling anxious or 

upset, but these 

challenges are not 

highly pervasive. 

Conduct Problems: 

Moderate levels of 

conduct problems 

indicate that learners 

may occasionally face 

issues related to 

behaviour, such as 

trouble adhering to 

rules or difficulty 

managing their 

temper, though these 

are not severe. 

Hyperactivity: 

Moderate levels of 

hyperactivity suggest 

that some students 

report challenges with 

attention control or 

impulsivity, which are 

typical indicators of 

mild hyperactivity-

related issues. 

Conduct Problems: 

Moderate levels of 

conduct problems 

suggest that learners 

experience occasional 

behavioural 

challenges, such as 

difficulty following rules 

or managing impulsive 

actions, but these 

issues are not severe 

or highly prevalent. 

Hyperactivity: 

Moderate levels of 

hyperactivity indicate 

that some learners face 

minor challenges with 

maintaining focus or 

managing 

restlessness, 

suggesting mild 

hyperactivity-related 

concerns. 

Peer Problems: 

Moderate levels of peer 

problems indicate 

occasional difficulties 

in peer interactions, 

suggesting that some 

learners may struggle 

with forming and 

maintaining social 

connections. 
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Peer Problems: 

Moderate levels of 

peer problems 

indicate that there 

may be occasional 

difficulties in 

establishing and 

maintaining 

friendships, reflecting 

some social 

interaction challenges 

or a sense of social 

isolation. 

Mean Range 1.50 

- 2.00: High 

Emotional Problems: The 

emotional problems are in 

the high range, indicating 

that students report 

experiencing frequent 

emotional issues, such as 

anxiety, sadness, or other 

emotional difficulties. This 

suggests that emotional 

challenges are more 

common among learners. 

Pro-social: The Pro-social 

is in the high range, 

reflecting strong positive 

social behaviours such as 

empathy, cooperation, and 

kindness among students. 

This indicates that learners 

perceive themselves as 

being supportive and 

positively engaged with 

others. 

Pro-social: The Pro-

social is at the upper 

end of the moderate 

range, indicating that 

students perceive 

themselves as 

exhibiting good Pro-

social behaviours, 

such as empathy, 

sharing, and 

cooperation. This 

suggests a well-

developed sense of 

positive social 

interactions, though 

there may still be 

room for growth to 

reach a fully elevated 

level. 

 

Emotional Problems: 

The emotional 

problems fall under the 

high range, indicating 

that students report 

experiencing frequent 

emotional challenges 

such as anxiety, 

sadness, or other 

emotional concerns. 

This suggests a higher 

prevalence of 

emotional issues 

compared to other 

themes. 

Pro-social: The Pro-

social falls under the 

high range, indicating 

that learners perceive 

themselves as having 

strong positive social 

behaviours, such as 

cooperation, empathy, 

and kindness. This 

reflects a well-

developed capacity for 

engaging positively 

with others and 

contributing to a 

supportive social 

environment. 

Area of Concern The elevated level in the 

Emotional Problems 

indicates that emotional 

difficulties are frequently 

reported by students, 

highlighting a significant 

area of concern. 

Addressing these emotional 

The moderate levels 

in the Emotional 

Problems, Conduct 

Problems, 

Hyperactivity, and 

Peer Problems 

suggest that some 

learners are 

The elevated level of 

Emotional Problems 

indicates that students 

perceive themselves 

as frequently 

experiencing emotional 

challenges. This theme 

stands out as a 
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issues is essential to 

support the overall socio-

emotional well-being of the 

learners. 

experiencing socio-

emotional challenges 

based on their self-

reported 

assessments. While 

these issues are not at 

a critical level, they 

highlight areas where 

learners perceive 

themselves as 

needing support in 

managing emotions, 

behaviour, and social 

interactions. 

concern and suggests 

that emotional support 

and strategies for 

managing emotions 

may be necessary to 

address this issue 

effectively. 
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Teacher 
 Overall UNICEF BRAC 

Mean Range 0.00 

- 0.49: Low 

No themes fall under this 

level, indicating that no 

significant issues were 

reported at a critically low 

level for any socio-

emotional skills. 

No themes for any 

socio-emotional skills 

fall under this level. 

No themes fall under 

this level, indicating 

that no significant 

issues were reported 

at a critically low level 

for any socio-

emotional skills. 

 

Mean Range 0.50 

- 1.49: Moderate 

Emotional Problems: 

Moderate levels of 

emotional problems 

indicate that some students 

experience occasional 

challenges with emotional 

regulation and stability, 

such as mood swings or 

anxiety, but these issues 

are not highly prevalent. 

Conduct Problems: 

Moderate levels of conduct 

problems suggest that 

some learners display 

occasional behavioural 

issues, such as trouble 

following rules or difficulties 

with self-control, but these 

behaviours are not 

pervasive. 

Hyperactivity: Moderate 

levels of hyperactivity 

suggest that there are some 

concerns related to 

attention control or 

impulsive behaviour among 

the learners, indicating mild 

hyperactivity-related issues. 

Peer Problems: Moderate 

levels of peer problems 

indicate occasional 

difficulties in forming and 

maintaining peer 

relationships, reflecting 

potential issues in social 

interactions or establishing 

friendships. 

Emotional Problems: 

Moderate levels of 

emotional issues 

suggest some 

concerns related to 

emotional regulation 

and stability. 

Conduct Problems: 

Moderate levels of 

conduct problems 

indicate that, while 

there are some 

behavioural 

challenges, they are 

not highly prevalent. 

Hyperactivity: 

Moderate levels of 

hyperactivity suggest 

that some students 

exhibit attention-related 

challenges. 

Peer Problems: 

Moderate levels of peer 

problems suggest 

occasional difficulties in 

forming or maintaining 

peer relationships. 

Emotional 

Problems: Moderate 

levels of emotional 

problems suggest that 

there are some 

emotional challenges 

among learners, such 

as anxiety or mood-

related issues, but 

these are not highly 

prevalent. 

Conduct Problems: 

Moderate levels of 

conduct problems 

indicate that learners 

occasionally display 

behavioural issues 

such as temper 

tantrums or rule-

breaking, though 

these behaviours are 

not widespread. 

Hyperactivity: 

Moderate levels of 

hyperactivity indicate 

that some students 

have difficulties with 

attention control or 

display restlessness, 

suggesting mild 

hyperactivity 

concerns. 

Peer Problems: 

Moderate levels of 

peer problems 

suggest that there are 

some difficulties in 

peer relationships, 

indicating occasional 

challenges in social 

interactions or 

forming friendships. 



 

58 
 

Mean Range 1.50 

- 2.00: High 

Pro-social: The Pro-social 

falls just below the high 

range, indicating that 

learners demonstrate good 

Pro-social behaviours such 

as cooperation, empathy, 

and helping others. 

Although the score is on the 

upper end of the moderate 

level, it suggests that 

learners are developing 

positive social skills. 

Pro-social: Elevated 

levels of Pro-social 

behaviour indicate that 

learners exhibit strong 

empathy, cooperation, 

and helpfulness in their 

interactions, reflecting 

a positive social skill 

development. 

Pro-social: Elevated 

levels of Pro-social 

behaviour indicate 

that learners exhibit 

strong positive social 

behaviours, such as 

empathy, 

cooperation, and 

helpfulness, reflecting 

a well-developed 

sense of social 

responsibility and 

interpersonal skills. 

Area of Concern The moderate levels of 

Emotional Problems, 

Conduct Problems, 

Hyperactivity, and Peer 

Problems suggest that 

there are some socio-

emotional challenges 

present among the 

learners. Although these 

issues are not severe, they 

should be observed and 

supported to prevent 

potential escalation and to 

foster a more positive socio-

emotional environment. 

The moderate levels in 

the Emotional 

Problems, Conduct 

Problems, 

Hyperactivity, and 

Peer Problems 

highlight potential 

areas that may need 

attention, as these 

themes represent 

aspects of socio-

emotional well-being 

that can impact overall 

development if not 

adequately addressed. 

The moderate levels 

in Emotional 

Problems, Conduct 

Problems, 

Hyperactivity, and 

Peer Problems 

suggest that these are 

areas where learners 

may face occasional 

challenges. While the 

issues are not at a 

critical level, they 

should be monitored 

to ensure they do not 

escalate or impact 

overall socio-

emotional well-being. 
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Annex 5: Detailed results – Life skills 

assessment 

Life skill assessment 
Student  

 Overall UNICEF BRAC 

Mean Range 1.00 
- 2.49: Low 

No themes fall under this 
level, indicating that 
learners do not face 
significant challenges or 
difficulties in any of the 
assessed life skills areas. 

No themes fall under 
this level, indicating 
that learners do not 
face significant 
challenges or 
difficulties in any of the 
assessed life skills 
areas. 

No themes fall under 
this level, indicating 
that learners do not 
face significant 
challenges or 
difficulties in any of 
the assessed life skills 
areas. 

Mean Range 2.50 
- 3.99: Moderate 

Interacting with Others: 
Moderate competency in 
interacting with others 
suggests that learners can 
engage in social 
interactions, communicate, 
and collaborate with peers, 
but they may need 
occasional support or 
encouragement to do so 
effectively. 
Overcoming Difficulties 
and Solving Problems: 
Moderate competency in 
overcoming difficulties and 
solving problems indicates 
that learners can manage 
and solve challenges when 
provided with guidance but 
may not consistently do so 
independently or with 
confidence. 
Taking Initiative: Moderate 
competency in taking 
initiative reflects that 
learners are willing to act or 
start activities when 
prompted but may not 
consistently demonstrate a 
self-driven approach or 
initiative without external 
motivation. 
Managing Conflict: 
Moderate competency in 
managing conflict suggests 
that learners can handle 
disputes or disagreements 
with some support but may 
require additional guidance 
to resolve conflicts 
effectively and 
independently. 

Interacting with 
Others: Moderate 
competency in 
interacting with others 
suggests that learners 
can communicate and 
collaborate with others 
but may require 
occasional support in 
engaging effectively in 
social interactions. 
Overcoming 
Difficulties and 
Solving Problems: 
Moderate competency 
in overcoming 
difficulties and solving 
problems indicates that 
learners can manage 
and solve challenges 
when given some 
guidance but may find it 
difficult to handle 
complex problems 
independently. 
Taking Initiative: 
Moderate competency 
in taking initiative 
suggests that learners 
can act when 
encouraged, but they 
may not consistently do 
so on their own without 
prompting or external 
motivation. 
Managing Conflict: 
Moderate competency 
in managing conflict 
indicates that learners 
can handle disputes or 
disagreements with 
some assistance but 
may require additional 

Interacting with 
Others: Moderate 
competency in 
interacting with others 
indicates that learners 
can engage in social 
interactions 
effectively but may 
occasionally require 
support to maintain 
communication and 
collaboration. 
Overcoming 
Difficulties and 
Solving Problems: 
Moderate 
competency in 
overcoming 
difficulties and solving 
problems suggests 
that learners can 
manage and resolving 
challenges when 
given guidance but 
may struggle to do so 
independently. 
Taking Initiative: 
Moderate 
competency in taking 
initiative reflects that 
learners can start 
activities or act when 
prompted but may not 
consistently 
demonstrate self-
driven initiative 
without 
encouragement. 
Managing Conflict: 
Moderate 
competency in 
managing conflict 
indicates that learners 
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support to fully resolve 
conflicts independently. 
 

can handle disputes 
or disagreements with 
some assistance but 
may need additional 
guidance to fully 
resolve conflicts 
independently. 
Understanding and 
Following 
Instructions: 
Moderate 
competency in 
understanding and 
following instructions 
indicates that learners 
can comprehend and 
follow directions but 
may occasionally 
need clarification or 
support for complex 
instructions. 

Mean Range 4.00 
- 5.00: High 

Understanding and 
Following Instructions: 
High competency in 
understanding and 
following instructions 
indicates that learners can 
independently comprehend 
and execute directions 
accurately, reflecting strong 
discipline, attentiveness, 
and the ability to follow rules 
and instructions without 
assistance. 

Understanding and 
Following 
Instructions: High 
competency in 
understanding and 
following instructions 
indicates that learners 
can comprehend and 
execute directions 
independently and with 
ease, reflecting strong 
self-discipline and 
ability to follow rules 
without any need for 
assistance. 

No themes fall under 
this level, indicating 
that while learners 
demonstrate 
satisfactory life skills, 
there is room for 
improvement to reach 
an elevated level of 
independence and 
mastery. 

Area of Concern The themes of Interacting 
with Others, Overcoming 
Difficulties and Solving 
Problems, Taking 
Initiative, and Managing 
Conflict are all at a 
moderate level, indicating 
that while learners have 
satisfactory competency in 
these areas, they have not 
yet achieved elevated 
levels of independence and 
mastery. Further support 
and development could 
help learners reach a higher 
level of performance in 
these life skills. 

While there are no 
areas that fall into the 
"Low" level, the themes 
of Interacting with 
Others, Overcoming 
Difficulties and 
Solving Problems, 
Taking Initiative, and 
Managing Conflict 
show moderate 
competency, 
suggesting that while 
learners are performing 
adequately, there is 
room for improvement 
in these areas to 
achieve a higher level 
of independence and 
mastery. 

Although no themes 
fall under the "Low" 
level, all assessed life 
skills — Interacting 
with Others, 
Overcoming 
Difficulties and 
Solving Problems, 
Taking Initiative, 
Managing Conflict, 
and Understanding 
and Following 
Instructions — are at 
the moderate level. 
This suggests that, 
while learners 
perform adequately, 
they have not yet 
achieved elevated 
levels of self-
sufficiency and 
independence in 
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these areas, 
indicating potential 
areas for further 
development. 
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Teacher 

 
 Overall UNICEF BRAC 

Mean Range 

0.00 - 0.49: 

Low 

No themes fall under this 

level, indicating that 

learners do not face 

significant challenges or 

difficulties in any of the 

assessed life skills areas. 

No themes fall under this 

level, indicating that 

learners do not face 

significant challenges or 

difficulties in any of the 

assessed life skills 

areas. 

No themes fall under this 

level, indicating that 

learners do not face 

significant challenges or 

difficulties in any of the 

assessed life skills areas. 

Mean Range 

0.50 - 1.49: 

Moderate 

Interacting with Others: 

Moderate competency in 

interacting with others 

suggests that learners can 

communicate and 

collaborate effectively but 

may occasionally require 

support in social 

interactions. 

Overcoming Difficulties 

and Solving Problems: 

Moderate competency in 

overcoming difficulties and 

solving problems indicates 

that learners can manage 

challenges with some 

guidance but may not 

consistently solve 

problems independently. 

Taking Initiative: 

Moderate competency in 

taking initiative suggests 

that learners can start 

activities and acting when 

encouraged but may not do 

so consistently without 

prompting. 

Managing Conflict: 

Moderate competency in 

managing conflict suggests 

that learners can handle 

disputes or disagreements 

with assistance but may 

require additional guidance 

to resolve conflicts 

independently. 

Understanding and 

Following Instructions: 

Moderate competency in 

understanding and 

Overcoming 

Difficulties and Solving 

Problems: Moderate 

competency in 

overcoming difficulties 

and solving problems 

indicates that learners 

can manage challenges 

with some support but 

may find it hard to solve 

problems independently. 

Taking Initiative: 

Moderate competency in 

taking initiative suggests 

that learners can act or 

start activities when 

encouraged but may not 

consistently do so on 

their own. 

Managing Conflict: 

Moderate competency in 

managing conflict 

reflects that learners can 

handle disputes or 

disagreements with 

assistance but may need 

guidance in resolving 

conflicts independently. 

Interacting with Others: 

Moderate competency in 

interacting with others 

indicates that learners 

can communicate and 

collaborate effectively 

with some support but 

may need occasional 

assistance in social 

interactions. 

Overcoming Difficulties 

and Solving Problems: 

Moderate competency in 

overcoming difficulties 

and solving problems 

suggests that learners 

can manage and resolve 

challenges when 

provided with guidance 

but may struggle to do so 

independently. 

Taking Initiative: 

Moderate competency in 

taking initiative reflects 

that learners can act 

when encouraged but 

may not consistently take 

initiative without 

prompting. 

Managing Conflict: 

Moderate competency in 

managing conflict 

suggests that learners 

can handle disputes or 

disagreements with 

some help but may need 

additional support to 

resolve conflicts 

independently. 
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following instructions 

indicates that learners can 

comprehend and follow 

directions but may need 

clarification or support at 

times. 

Understanding and 

Following Instructions: 

Moderate competency in 

understanding and 

following instructions 

indicates that learners 

can comprehend and 

execute directions but 

may occasionally require 

clarification or guidance. 

Mean Range 

1.50 - 2.00: 

High 

No themes fall under this 

level, indicating that 

learners have not yet 

achieved an elevated level 

of self-sufficiency or 

independence in any of the 

assessed life skills. 

Interacting with Others: 

High competency in 

interacting with others 

indicates that learners 

can communicate and 

collaborate without 

assistance, showing 

strong social and 

interpersonal skills. 

Understanding and 

Following Instructions: 

High competency in 

understanding and 

following instructions 

suggests that learners 

can comprehend and 

execute directions 

independently, reflecting 

strong discipline and 

adherence to rules. 

No themes fall under this 

level, indicating that 

learners have not yet 

reached an elevated 

level of self-sufficiency or 

independence in any of 

the assessed life skills 

areas. 

Area of 

Concern 

The moderate levels in 

Interacting with Others, 

Overcoming Difficulties 

and Solving Problems, 

Taking Initiative, 

Managing Conflict, and 

Understanding and 

Following Instructions 

suggest that learners 

possess satisfactory levels 

of competency in these 

areas but may need further 

development and support 

to achieve higher levels of 

independence and mastery 

in their life skills. 

While most skills are at a 

moderate to high level, 

the moderate levels in 

Overcoming 

Difficulties and Solving 

Problems, Taking 

Initiative, and 

Managing Conflict 

suggest that these are 

areas where learners 

may benefit from 

additional support to 

enhance their ability to 

handle challenges 

independently and take 

more initiative in various 

situations. 

The moderate levels in 

Interacting with Others, 

Overcoming Difficulties 

and Solving Problems, 

Taking Initiative, 

Managing Conflict, and 

Understanding and 

Following Instructions 

suggest that learners 

have a satisfactory level 

of competency in these 

skills but may require 

further support to reach 

higher levels of mastery 

and independence in life 

skill development. 

  



 

64 
 

Annex 6: Terms of Reference (ToR) 
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Annex 7: Tools 
Impact and sustainability of Catch-up provision of educate the most disadvantaged children in Bangladesh 

(EMDC) programme 

 

Learning Achievement Test 
Cohort 1 (Grade 1 & 2) 

বিষয়ঃ িাাংলা  
সময়ঃ ১ ঘণ্টা ৩০ বমবিট  

 
িামঃ                                   শ্রেব ঃ                      শ্র াল/আইব ঃ 
 

১) বিচে  এচলাচমচলা কচ  শ্রেয়া ি ণগুচলা সাবিচয় শ্রলখঃ    

খ, ঘ, ক, গ, ঙ  

     

 

২) বিচে  ি ণগুচলা  সাচে বেহ্ন বমল ক ঃ  

ি ণ বেহ্ন 

আ † 

ই v 

ঊ w 

এ ~ 

 

৩) বিচে  যুক্তি ণগুচলা শ্রেচঙ শ্রলখঃ  

ন্দ  

প্ত  
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৪) বিচে  ছবি শ্রেচখ পাচে  খাবল ঘচ  েব্দ শ্রলখঃ                                                                                           

 

 

 

  

 

 

 

৫) িাম পাচে  েচব্দ  সাচে  াি পাচে  েচব্দ  বমল ক ঃ   

িই খাই 

আম আঁবক 

মাচে পবি 

ছবি শ্রখবল 

 

 

৬) খাবল ঘচ  উপযুক্ত েব্দ িবসচয় িাকয তৈব  ক ঃ   

পাবখ  বিচকল প্রবৈবেি  ফুল  অিচেলা  
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ক) িাগাচি ……………………. শ্রফাচট। 

খ) আকাচে অচিক .......................... উিচছ।  

গ) আবম ……………………….. োঁৈ মাবি। 

 

৭) বিচে  েব্দগুচলা বেচয় িাকয তৈব  কচ  শ্রলখঃ    

িল   

শ্রেবখ      

বপো     
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Impact and sustainability of Catch-up provision of educate the most disadvantaged children in Bangladesh 

(EMDC) programme 

 

Learning Achievement Test 
Cohort 1 (Grade 1 & 2) 

বিষয়ঃ িাাংলা  
 

শ্রমৌবখক 
 

৮) বিচে  প্রশ্নগুচলা  উত্ত  োও (শ্রোিা ও িলা)ঃঃ    

ক) শ্রৈামা  িাম কী?  

খ) ৈুবম শ্রকাি শ্রেব চৈ পি? 

গ) শ্রৈামা  পিচৈ শ্রকমি লাচগ?   

৯) বিচে  ি ণগুচলা পচি শ্রোিাও (পিা)ঃঃ     

ক, খ, ছ, ি, ে 

১০) বিচে শ্রলখা েব্দগুচলা শ্রোিাও (পিা)ঃঃ       

(১) িি  

(২) োচলা  

(৩) বলবখ  

(৪) িেী   

       (৫) সুন্দ  

১১) বিচে শ্রলখা িাকযগুচলা পচি শ্রোিাও (পিা)ঃঃ      

ক) িেী ে া িল।  

খ)  ািু মাচে শ্রখলচৈ যায়।   
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Learning Achievement Test 
Cohort 1 (Grade 1 & 2) 

Subject: English  
Duration: 1 hour 30 minutes 

 
1.Write the small letters in the blanks (বিচে  খাবলঘচ   শ্রছাট োচৈ  ি ণগুচলা শ্রলখ): 
    

a  c d  

 

m  o  q 

 

v  x   

 

2. Write a word by each of the letters (বিচে  ি ণগুচলা বেচয় ইাংচ বি েব্দ তৈব  কচ  
শ্রলখ):                                                         

Letter Word 

A  

C  

D  

N  

O  

 

3. Write the missing names of a week in the blanks (বিচে  েূিযস্থাচি সপ্তাচে  িাম 
শ্রলখ):   
a) Saturday             b) ………………              c) Monday                    d) 

……………… 

e) Wednesday            f) ………………              g) ………………… 
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4.  Look at the images and write down the names in words (বিচে  ছবিগুচলা শ্রেখ 
এিাং এচে  িাম পাচে  খাবলঘচ  শ্রলখ):  
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Impact and sustainability of Catch-up provision of educate the most disadvantaged children in Bangladesh 

(EMDC) programme 

 

Learning Achievement Test 
Cohort 1 (Grade 1 & 2) 

Subject: English  
 

Oral Part 

 

5. Answer to the following questions orally (Listening & Speaking) [বিচে  

প্রশ্নগুচলা  উত্ত  োও (শ্রোিা ও িলা)]:                                                                              
a) What is your name?  

b) How old are you?  

c) What class do you read? 

 

6. Read the letters below (Reading) [বিচে  ি ণগুচলা পি (পিা)]:   
A, C, N, O, W 

 

7. Read the words below (Reading) [বিচে  েব্দগুচলা পি (পিা)]:                                                                                        

Cat Book Play Good School 
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Learning Achievement Test 
Cohort 1 (Grade 1 & 2) 

বিষয়ঃ গব ৈ 

সময়ঃ ১ ঘণ্টা ৩০ বমবিট 
 

১) বিচে  শ্রকাি ছবিচৈ মািুচষ  সাংখযা কম আচছ? - সবেক উত্তচ  বটক ( ) বেহ্ন োওঃ              

 

ক) 
 

 

খ)  

 

 

গ)  

 

 

 

 

২) শ্রছাট শ্রেচক িি সাংখযা সািাওঃ 

সাংখযা শ্রছাট শ্রেচক িি  

৯, ৪, ১, ৭  

২৫, ২২, ২৯, ৩০  

৩) িি শ্রেচক শ্রছাট সাংখযা সািাওঃ   

সাংখযা িি শ্রেচক শ্রছাট 
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১১, ১৫, ১২, ১৭  

৩৯, ৪০, ৩১, ৩৬  

 

৪) শ্রলখঃ                                                                               

আট - 

িাইে - 

       একবিে – 

৫) কোয় শ্রলখঃ                                                                           

৬ - 

১৯ -  

       ২৮ – 

৬) শ্রযাগ ক ঃ  

       ৬                                      ১২                                                                                                     
     + ৪                                     + ৫ 
 
 
৭) বিচয়াগ ক ঃ 
       ৯                                      ১৮                                                                                                    
     - ৪                                     - ৫ 
 
 
৮) গু  ক ঃ 
       ৪                                     ২৩                                                                                                  
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     × ২                                    × ৩ 
 
 
৯) োগ ক ঃ 
       ৬ ÷ ৩ =                          ১৮ ÷ ৬ =                                
 

১০) িােচল  কাচছ ১৪ টাকা আচছ। ৈা  মা ৈাচক আচ া ১০ টাকা বেল। িােচল  কাচছ এখি 

শ্রমাট কৈ টাকা আচছ?  

 

 

 

১১) বিচে  আকৃবৈগুচলা  িাম  াি পাচে  খাবল ঘচ  শ্রলখঃ 
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Learning Achievement Test 
Cohort 2 (Grade 3 & 4) 

বিষয়ঃ িাাংলা 
সময়ঃ ১ ঘণ্টা ৩০ বমবিট   

 
িামঃ                                   শ্রেব ঃ                      শ্র াল/আইব ঃ 
 

১) বিচে  এচলাচমচলা কচ  শ্রেয়া ি ণগুচলা সাবিচয় শ্রলখঃ 

ম, প, ে, ি, ফ 

     

 

২) বিচে  িাম পাচে  ি ণগুচলা  সাচে  াি পাচে  বেহ্ন বমল ক ঃ    

ি ণ বেহ্ন  

ঈ „ 

য                         † v 

ঋ x 

ও ¨ 

 

৩) বিচে  যুক্তি ণগুচলা শ্রেচঙ শ্রলখঃ   

চ্ছ  

ল্প  

ণ্ট  

 

৪) িাম পাচে  েব্দগুচলা  সাচে  াি পাচে  েব্দগুচলা  বমল ক ঃ                            
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আি আকাচে ঘু চৈ যাি 

ছুবট শ্রপচল শ্রেষ কচ বছ 

আবম কািবট োঁে উচেচছ 

 

৫) খাবল ঘচ  েব্দ িবসচয় িাকয তৈব  ক ঃ  

উপচেে  পাবখ  শ্রেচে বমেযা  সুন্দ   গ ম  িই 

 

ক) আবম ………………পবি।  

খ) এ িছ  অচিক ………………… পচিচছ।  

গ) কখচিা ……………………… কো িলচিা িা।  

ঘ) আমাচে  ……………………  অচিক িেী আচছ।  

ঙ) িিচে  ………………… শ্রমচি েলা উবেৈ।  
 

৬) বিচে উচেখ ক া েব্দগুচলা বেচয় িাকয তৈব  কচ  শ্রলখঃ   

শ্রেবখ   

েীৈ   

িাাংলাচেে   

িৃবি   

৭) বিচে  অিুচচ্ছেবট পিঃ  
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িাাংলাচেে ছয় ঋৈু  শ্রেে। প্রেচম গ্রীচে  কোই ধ া যাক। গ্রীচে কী প্রেণ্ড গ ম! েুপুচ  যবে পচে 

শ্রি  েচৈই েয়, ৈখি মাো  ওপচ  ছাৈা ধচ  শ্রলাচক োঁচট। গ ম যৈই শ্রোক, গ্রীেচক বকন্তু 

মধুমাস িলা েয়। এ সময় মধু  মচৈা বমবি িািা ফল পাওয়া যায়। আম, িাম, কাঁোল, আিা স ও 

বলেু গ্রীেকাচল  ফল।  

অিুচচ্ছে অিুযায়ী বিচে  ১-৩ িাম্বা  প্রচশ্ন  সবেক উত্তচ  বটক ( ) বেহ্ন োওঃ  

(১) িাাংলাচেচে কয়বট ঋৈু আচছ? 

      ক) ৩                              খ) ৪            

      গ) ৫                              ঘ) ৬   

(২) বিচে  শ্রকািবট গ্রীেকাচল  ফল িয়?  

      ক) কমলা                          খ) িাম           

      গ) আম                            ঘ) কােঁাল 

(৩) গ্রীেচক মধুমাস শ্রকি িলা েয়?  

ক) গ্রীচে অচিক গ ম োচক              খ) গ্রীচে মধু  মচৈা বমবি িািা ফল পাওয়া যায়   

গ) গ্রীচে মধু পাওয়া যায়                 ঘ) গ্রীচে মধু  মচৈা বমবি সিবি পাওয়া যায়  

 

৮) বিচে  ছবিবট সম্পচকণ পােঁবট িাকয শ্রলখঃ 
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১)  

২)  

৩)  

৪)  

৫)   
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Impact and sustainability of Catch-up provision of educate the most disadvantaged children in Bangladesh 

(EMDC) programme 

 

Learning Achievement Test 
Cohort 2 (Grade 3 & 4) 

বিষয়ঃ িাাংলা 
শ্রমৌবখক 

৯) বিচে  প্রশ্নগুচলা  উত্ত  (শ্রোিা ও িলা)ঃঃ     

ক) শ্রৈামা  িাম কী?  

খ) ৈুবম শ্রকাি শ্রেব চৈ পি? 

গ) ৈুবম শ্রকমি আচছা?  

ঘ) শ্রৈামা  এলাকা সম্পচকণ বকছু িচলা।  

১০) বিচে  ি ণগুচলা পচি শ্রোিাও (পিা)ঃঃ     

        ক, ছ, ষ, ে, ি  

 ১১) বিচে শ্রলখা েব্দগুচলা পি (পিা)ঃঃ        

(১) খাৈা   

(২) শ্রমঘিা   

(৩) বলবখ    

(৪) আেেণ    

(৫) বিজ্ঞাি    

১২) বিচে  অিুচচ্ছেবট পি (পিা)ঃঃ      

িাাংলাচেে ছয় ঋৈু  শ্রেে। প্রেচম গ্রীচে  কোই ধ া যাক। গ্রীচে কী প্রেণ্ড গ ম! েুপুচ  যবে পচে 

শ্রি  েচৈই েয়, ৈখি মাো  ওপচ  ছাৈা ধচ  শ্রলাচক োঁচট। গ ম যৈই শ্রোক, গ্রীেচক বকন্তু 

মধুমাস িলা েয়। এ সময় মধু  মচৈা বমবি িািা ফল পাওয়া যায়। আম, িাম, কাঁোল, আিা স ও 

বলেু গ্রীেকাচল  ফল।   
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Learning Achievement Test 
Cohort 2 (Grade 3 & 4) 

Subject: English 

Duration: 1 hour 30 minutes 

 

1. Write a word by each of the letters:                                                             

Letter Word 

B  

U  

E  

H  

X  

 

2. Write down the name of this month: 

 

 

3. Look at the clock  .W rite down the time: 

 

 

 

     

                       It’s ……..o’clock.  

4. Write a sentence using each of the words:                                                                            

Good  
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Bird  

Play  

Sky  

Family  

 

5. Rearrange the words and write the sentence:  

She mother is my.  

 

He the is on writing blackboard. 

 

you are Where going?  
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6. Read the following story : 

On Saturday, Rima’s father gives her a seed. On Sunday, Rima puts the seed in a 

tub. On Monday, Rima waters the seed. On Tuesday, Rima puts the tub in the sun. 

On Wednesday, Rima waters the seed again. On Thursday, Rima waits. On Friday, 

Rima sees something. There is a small plant.  

 

Fill in the blanks with the names of the days : 

a) Rima’s father gives her a ……………. 

b) Rima puts the seed in a …………. 

Answer to the following question:  

c) Rima waters the seed on-   

        i) Sunday           ii) Monday        iii) Tuesday 

 

 

 

 

 

 

 

 

 

7. Write 5 sentences about ‘Your Teacher’: 



 

88 
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Impact and sustainability of Catch-up provision of educate the most disadvantaged children in Bangladesh 

(EMDC) programme 

 

Learning Achievement Test 
Cohort 2 (Grade 3 & 4) 

Subject: English 

 

Oral Part 

 

8. Answer to the following questions orally (Listening & Speaking):                                                                              

a) What is your name?  

b) How old are you?  

c) Show me your hand. (Only listening) 

 

9. Read the letters below (Reading):  

D M U V Z 

 

10. Read the words below (Reading):                                                                                       

River Teacher Work Best Football 

 

11. Read the following story (Reading):                                                                                     

On Saturday, Rima’s father gives her a seed. On Sunday, Rima puts the seed in a 

tub. On Monday, Rima waters the seed. On Tuesday, Rima puts the tub in the sun. 

On Wednesday, Rima waters the seed again. On Thursday, Rima waits. On Friday, 

Rima sees something. There is a small plant.
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Learning Achievement Test 
Cohort 2 (Grade 3 & 4) 

বিষয়ঃ গব ৈ 
সময়ঃ ১ ঘণ্টা ৩০ বমবিট 

 

১। খাবল ঘচ  সবেক সাংখযা শ্রলখঃ 

আচগ  সাংখযা   মাচে  সাংখযা   পচ   সাংখযা 

 ২৩   ৯৭  ৯৯   ৪২  

 ৮৯   ৩৪  ৩৬   ৬৬  

 
২। বিচে  সাংখযাগুচলা কোয় শ্রলখঃ                                                                              

১৮২ - 

১৫৮৭ - 

       ৬২৫০ – 
 
৩। বিচে  সাংখযাগুচলা  শ্রলখঃ   

বৈিচো িাচ া - 

একোিা  পঞ্চাে - 

       সাৈ োিা  একে বিে – 

৪। স্থািীয় মাি বি ণয় ক ঃ     

 অযুৈ োিা  েৈক েেক একক 

৫৮৯      

১৫৮৩      
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৯১৩২      

 

 

৫। শ্রযাগ ক ঃ                                                                                  

  ক)  ১২+১৭+৩৭=                       খ)         ২৫৬ 
                                                    +  ৪৯ 
     
 
 
৬। বিচয়াগ ক ঃ                                                               
 ক)     ২৮                               খ)      ৩৩৪ 
       - ১৫                                       - ৮৯ 
 
 
৭। গু  ক ঃ     
 ক)   ১২                          খ)        ১১৮ 
     × ১০                                   × ১২                                                 
 
 
 
৮। োগ ক ঃ 
    ক)  ২৭÷৯=                        খ)  ৭) ৪৩ ( 
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৯। শ্রৈামা  কাচছ শ্রমাট ৪৫ বট েকচলট আচছ। ৈুবম শ্রৈামা  িনু্ধ শ্রক ২০ বট েকচলট বেচয় বেচল। 

ৈুবম আিা  শ্রোকাি শ্রেচক ১২ বট েকচলট বকচি বিচল। শ্রৈামা  কাচছ এখি কয়বট েকচলট আচছ? 
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১০। একবট কলচম  পযাচকচট ১২বট কলম আচছ। ৬বট পযাচকচট শ্রমাট কয়বট কলম েচি? 

 

 

১১। একবট বিেুি এিাং একবট েৈুেুণি আকঁঃ 

বিেুি  

েৈুেুণি  
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িীিি েক্ষৈা মূলযায়ি 
এই প্রশ্নগুচলা বেক্ষােণীচে  িীিি েক্ষৈা বিরূপচ   িিয ব িাইি ক া েচয়চছ। প্রবৈবট প্রচশ্ন  িিয, বেক্ষােণী া বৈিবট বিকচল্প  মচধয শ্রেচক শ্রিচছ বিচৈ 
পা চি: "একেমই ক চৈ পাব  িা", "সোয়ৈা বিচয় ক চৈ পাব ", অেিা "সোয়ৈা ছািাই ক চৈ পাব "। এই প্রশ্নািলী বেক্ষােণী  বিগৈ ছয় মাস িা 
িৈণমাি সু্কল িছচ   আে   এিাং অিুেূবৈ  উপ  বেবত্ত কচ  পূ   ক চৈ েচি। 
বেক্ষােণী  িামঃ ......................................................................................................         শ্রছচল/শ্রমচয়/ৈৃৈীয় বলঙ্গ/প্রকাচে অবিচু্ছক   

িন্মৈাব খঃ .............................................                                  শ্রেব ঃ ............................................ 

 

শ্রৈামা  সাোচযয  িিয শ্রৈামাচক অচিক ধিযিাে 

িীিি েক্ষৈা মূলযায়ি 

 
 
 
 

 
একেমই 

ক চৈ পাব  
িা 

 
সোয়ৈা বিচয় 
ক চৈ পাব  

 
সোয়ৈা 

ছািাই ক চৈ 
পাব  

অিযচে  সাচে শ্রমলাচমো    

আবম আমা  সেপােীচে  সাচে যোযেোচি বমেচৈ পাব  □ □ □ 

আবম কমণো ীচে  সাচে যোযেোচি বমেচৈ পাব । □ □ □ 

আবম বিপ ীৈ বলচঙ্গ  কাচ া সাচে যোযেোচি বমেচৈ পাব । □ □ □ 

আবম কাযণক োচি শ্রযাগাচযাগ ক চৈ পাব ।  □ □ □ 

আবম অিযচে  প্রচয়ািি ও অিুেূবৈ  প্রবৈ সাংচিেিেীলৈা শ্রেখাই। □ □ □ 

সমসযা সমাধাি ও িাধা অবৈক্রম    

আবম উদূ্ভৈ িাধাগুচলা পা  কচ  সমাধাি খুচঁি পাই। □ □ □ 

আবম যোযেোচি সাোচযয  িিয বিজ্ঞাসা কব । □ □ □ 

আবম সফলোচি সমসযা সমাধাি কব । □ □ □ 

উচেযাগ গ্রে  □ □ □ 

শ্রেব কচক্ষ শ্রকউ িলা  আচগই বিচি শ্রেচক োবয়ত্ব বিচয় কাি সম্পন্ন কব ।   □ □ □ 

আবম শ্রিৈৃত্ব বেচৈ পাব ।    □ □ □ 

দ্বন্দ্ব পব োলিা    

কাচ া সাচে মচৈ  বমল িা েচল সমসযা সমাধাচি  সময় উপযুক্ত েৃঢ়ৈা শ্রেখাচৈ পাব ।  □ □ □ 

কাচ া সাচে মচৈ  বমল িা েচল সমসযা যোযেোচি সমাধাি কব ।   □ □ □ 

শ্রেব কচক্ষ েৃঙ্খলা িিায়  াবখ।  □ □ □ 

কাচ া সাচে মচৈ  বমল িা েচল গাচয় োৈ ৈুবল িা িা অোলীি োষা িযিো  কব  িা।  □ □ □ 

কাচ া সাচে মচৈ  বমল িা েচল সমসযা সমাধাি িা কচ  পাবলচয় যাই িা।  □ □ □ 

বিচেণেিা িুো ও অিুস   ক া    

শ্রেব কচক্ষ শ্রকাচিা বিচেণেিা প্রোি ক চল ৈা িুেচৈ পাব ।  □ □ □ 

শ্রেব কচক্ষ শ্রকাচিা বিচেণেিা প্রোি ক া েচল ৈা শ্রমচি েবল।  □ □ □ 

বিচেণেিা িুেচৈ িা পা চল ৈা স্পিোচি শ্রিাো  িিয প্রশ্ন কব । □ □ □ 

 

বেক্ষােণী কবপ  
 

 বেক্ষক কবপ  
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এই প্রশ্নগুচলা বেক্ষােণীচে  িীিি েক্ষৈা বিরূপচ   িিয ব িাইি ক া েচয়চছ। প্রবৈবট প্রচশ্ন  িিয, বেক্ষােণী া বৈিবট বিকচল্প  মচধয শ্রেচক শ্রিচছ 
বিচৈ পা চি: "একেমই ক চৈ পাব  িা", "সোয়ৈা বিচয় ক চৈ পাব ", অেিা "সোয়ৈা ছািাই ক চৈ পাব "। এই প্রশ্নািলী বেক্ষােণী  বিগৈ 
ছয় মাস িা িৈণমাি সু্কল িছচ   আে   এিাং অিুেূবৈ  উপ  বেবত্ত কচ  পূ   ক চৈ েচি। 
বেক্ষােণী  িামঃ ......................................................................................................           শ্রছচল/শ্রমচয়/ৈৃৈীয় বলঙ্গ/প্রকাচে অবিচু্ছক   

িন্মৈাব খঃ .............................................                                    শ্রেব ঃ ............................................ 

স্বাক্ষ ঃ                                                                                         ৈাব খঃ 
 

 

সামাবিক-আচিবগক েক্ষৈা মূলযায়ি 
এই প্রশ্নগুচলা বেক্ষােণীচে  সামাবিক এিাং আচিবগক েক্ষৈা বিরূপচ   িিয ব িাইি ক া েচয়চছ। বেক্ষােণীচে  বিিস্ব অিুেূবৈ এিাং আে চ   
উপ  বেবত্ত কচ  বিবেন্ন প্রচশ্ন  উত্ত  বেচৈ েচি। প্রবৈবট প্রচশ্ন  িিয, বেক্ষােণী া বৈিবট বিকচল্প  মচধয শ্রেচক শ্রিচছ বিচৈ পা চি: "একমৈ িয়", 

 একেমই 
ক চৈ পাচ  

িা 

সোয়ৈা বিচয় 
ক চৈ পাচ  

সোয়ৈা 
ছািাই ক চৈ 

পাচ  
অিযচে  সাচে শ্রমলাচমো □ □ □ 

বেক্ষােণী ৈা  সেপােীচে  সাচে যোযেোচি বমেচৈ পাচ । □ □ □ 

বেক্ষােণী কমণো ীচে  সাচে যোযেোচি বমেচৈ পাচ । □ □ □ 

বেক্ষােণী বিপ ীৈ বলচঙ্গ  কাচ া সাচে যোযেোচি বমেচৈ পাচ । □ □ □ 

বেক্ষােণী কাযণক োচি শ্রযাগাচযাগ ক চৈ পাচ । □ □ □ 

বেক্ষােণী অিযচে  প্রচয়ািি ও অিুেূবৈ  প্রবৈ সাংচিেিেীলৈা শ্রেখায়। □ □ □ 

সমসযা সমাধাি ও িাধা অবৈক্রম    

বেক্ষােণী উদূ্ভৈ িাধাগুচলা অবৈক্রম ক া  সমাধাি খুঁচি শ্রি  ক চৈ পাচ । □ □ □ 

বেক্ষােণী সাোচযয  িিয যোযেোচি বিজ্ঞাসা কচ । □ □ □ 

বেক্ষােণী সফলোচি সমসযা সমাধাি কচ ।  □ □ □ 

উচেযাগ গ্রে     

শ্রেব কচক্ষ শ্রকউ িলা  আচগই বিচি শ্রেচক োবয়ত্ব বিচয় কাি সম্পন্ন কচ ।  □ □ □ 

বিচি  িয়স অিুসাচ  শ্রিৈৃত্ব বেচৈ পাচ । □ □ □ 

দ্বন্দ্ব পব োলিা    

কাচ া সাচে মচৈ  বমল িা েচল সমসযা সমাধাচি  সময় উপযুক্ত েৃঢ়ৈা প্রেেণি কচ ।  □ □ □ 

কাচ া সাচে মচৈ  বমল িা েচল সমসযা যোযেোচি সমাধাি কচ ।  □ □ □ 

শ্রেব কচক্ষ েৃঙ্খলা িিায়  াচখ।  □ □ □ 

কাচ া সাচে মচৈ  বমল িা েচল গাচয় োৈ শ্রৈাচল িা িা অোলীি োষা িযিো  কচ  িা।  □ □ □ 

কাচ া সাচে মচৈ  বমল িা েচল সমসযা সমাধাি িা কচ  পাবলচয় যায় িা। □ □ □ 

বিচেণেিা িুো ও অিুস   ক া    

শ্রেব কচক্ষ শ্রকাচিা বিচেণেিা প্রোি ক া েচল ৈা িুেচৈ পাচ ।  □ □ □ 

শ্রেব কচক্ষ শ্রকাচিা বিচেণেিা প্রোি ক া েচল ৈা শ্রমচি েচল।  □ □ □ 

বিচেণেিা িুেচৈ িা পা চল ৈা স্পিোচি শ্রিাো  িিয প্রশ্ন কচ ।  □ □ □ 
বেক্ষােণী কবপ  
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"বকছুটা একমৈ", অেিা "একমৈ"। এই প্রশ্নািলী বেক্ষােণী  বিগৈ ছয় মাস িা িৈণমাি সু্কল িছচ   আে   এিাং অিুেূবৈ  উপ  বেবত্ত কচ  
পূ   ক চৈ েচি। 
বেক্ষােণী  িামঃ ......................................................................................................  শ্রছচল/শ্রমচয়/ৈৃৈীয় বলঙ্গ/প্রকাচে অবিচু্ছক   

িন্মৈাব খঃ .............................................                                      শ্রেব ঃ ............................................ 
 একমৈ 

িয় 
বকছুটা 
একমৈ  

একমৈ  

আবম শ্রেিা কব  অিয া শ্রকমি অিুেি ক চছ ৈা শ্রিাো । □ □ □ 

আমা  িিয েীঘণ সময় বস্থ  েচয় োকা কবেি। □ □ □ 

আমা  প্রায়ই মাোিযো িা শ্রপট িযো েয়। □ □ □ 

আবম সেচিই অিযচে  সাচে আমা  বিবিস (শ্রযমি খািা , শ্রখলিা, শ্রপবিল ইৈযাবে) োগাোবগ কব । □ □ □ 

আবম  াগাবিৈ েই িা সেচিই শ্রমিাি ো াই। □ □ □ 

আবম অিযচে  সাচে সময় কাটাচিা  শ্রেচয় একা োকচৈ পছন্দ কব । □ □ □ 

আবম সাধা  ৈ আমা  িািা-মা িা বেক্ষকচে  কো শ্রমচি েবল। □ □ □ 

আবম প্রায়ই বিবেন্ন বিষচয় বেবিৈ োবক/েুবিিা কব । □ □ □ 

শ্রকউ আঘাৈ শ্রপচল িা কচি োকচল আবম ৈাচক সাোযয ক চৈ পছন্দ কব । □ □ □ 

আবম প্রায়ই বস্থ  োকচৈ পাব  িা এিাং গা-োৈ-পা শ্রমািামুবি কব । □ □ □ 

আমা  অিৈ একিি োচলা িনু্ধ আচছ। □ □ □ 

আবম প্রায়ই অিযািয িাচ্চাচে  সাচে মা ামাব  কব । □ □ □ 

আবম প্রায়ই বিষণ্ণ, মিম া, ও কাঁচো কাঁচো অিুেি কব । □ □ □ 

শ্রিবে োগ সেপােী আমাচক পছন্দ কচ । □ □ □ 

আবম সেচিই মচিাচযাগ োব চয় শ্রফবল এিাং মচিাচযাগ বেচৈ পাব  িা। □ □ □ 

িৈুি পব বস্থবৈচৈ/অচেিা পব চিচে আবম ঘািচি যাই িা আত্মবিশ্বাস ো াই। □ □ □ 

আবম আমা  শ্রেচক শ্রছাট িয়চস  িাচ্চাচে  প্রবৈ সেয় োবক। □ □ □ 

আবম মাচে মাচে বমেযা িবল িা প্রৈা  া কব । □ □ □ 

আমাচক প্রায়ই অিয িাচ্চা া আক্রম  কচ  িা আমাচক বি ক্ত কচ । □ □ □ 

আবম প্রায়ই আমা  িািা-মা, বেক্ষক িা িনু্ধচে  সাোযয ক া  িিয এবগচয় যাই।  □ □ □ 

আবম বকছু ক া  আচগ োচলাোচি বেিা কব । □ □ □ 

আবম মাচে মাচে এমি বকছু শ্রিই/েুব  কব  যা আমা  িয়। □ □ □ 

আবম আমা  িয়চস  িাচ্চাচে  ৈুলিায় িিচে  সাচে োচলাোচি বমেচৈ পছন্দ কব । □ □ □ 

আবম সেচিই েয় পাই িা েমচক যাই। □ □ □ 

আবম কাি শ্রেষ িা েওয়া পযণি শ্রলচগ োবক এিাং আমা  মচিাচযাগ ধচ   াখচৈ পাব । □ □ □ 

 

েয়া কচ  পাৈা উল্টাও, অপ  পৃষ্ঠায় আ ও বকছু প্রশ্ন আচছ 

শ্রৈামা  অিয শ্রকাি মিিয িা িলা  বিষয় োকচল উচেখ ক ঃ 
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অিযািয প্রশ্নঃ 

সি বমবলচয় শ্রৈামা  বক মচি েয় শ্রয, শ্রৈামা  আচিগ, মচিাচযাগ, আে  , িা অিযচে  সাচে শ্রমলাচমোয় অসুবিধা আচছ? 

                       িা □      েযাঁ, বকছুটা অসুবিধা □      েযাঁ, িি অসুবিধা □     েযাঁ, গুরুৈ  অসুবিধা □ 

যবে শ্রৈামা  উত্ত  েযাঁ েয় ৈােচল বিচে  প্রশ্নগুচলা  উত্ত  োওঃ 

▪ এই অসুবিধাগুচলা কৈ বেি ধচ  আচছ? 

              এক মাচস  কম □      ১-৫ মাস □      ৬-১২ মাস □       এক িছচ   শ্রিবে □ 

▪ এই অসুবিধাগুচলা বক শ্রৈামাচক বি ক্ত কচ  িা কি শ্রেয়? 

                   শ্রমাচটই িয় □      বকছুটা □      শ্রিে বকছুটা □      অচিকটা □ 

▪ এই অসুবিধাগুচলা শ্রৈামা  তেিবন্দি িীিচি  শ্রকাি শ্রক্ষচি বকরূপ প্রোি শ্রফলচছ? 

সেপােীচে  সাচে সম্পকণ                           শ্রমাচটই িয় □      বকছুটা □      শ্রিে বকছুটা □     অচিকটা □ 

শ্রেব কচক্ষ  বেক্ষা                                                 শ্রমাচটই িয় □      বকছুটা □      শ্রিে বকছুটা □     অচিকটা □ 

▪ এই অসুবিধাগুচলা বক শ্রৈামা  িা শ্রৈামা  ক্লাচস  ওপ  শ্রকাচিা শ্রিাো সৃবি ক চছ? 

                  শ্রমাচটই িয় □      বকছুটা □      শ্রিে বকছুটা □      অচিকটা □ 

স্বাক্ষ ঃ________________________________________                                    ৈাব খঃ____________________ 

 শ্রৈামা  সাোচযয  িিয শ্রৈামাচক অচিক ধিযিাে 
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সামাবিক-আচিবগক েক্ষৈা মূলযায়ি 
এই প্রশ্নগুচলা বেক্ষােণীচে  সামাবিক এিাং আচিবগক েক্ষৈা বিরূপচ   িিয ব িাইি ক া েচয়চছ। বেক্ষােণীচে  বিিস্ব অিুেূবৈ এিাং আে চ   উপ  
বেবত্ত কচ  বিবেন্ন প্রচশ্ন  উত্ত  বেচৈ েচি। প্রবৈবট প্রচশ্ন  িিয, বেক্ষােণী া বৈিবট বিকচল্প  মচধয শ্রেচক শ্রিচছ বিচৈ পা চি: "একমৈ িয়", "বকছুটা 
একমৈ", অেিা "একমৈ"। এই প্রশ্নািলী বেক্ষােণী  বিগৈ ছয় মাস িা িৈণমাি সু্কল িছচ   আে   এিাং অিুেূবৈ  উপ  বেবত্ত কচ  পূ   ক চৈ 
েচি। 
বেক্ষােণী  িামঃ ......................................................................................................  শ্রছচল/শ্রমচয়/ৈৃৈীয় বলঙ্গ/প্রকাচে অবিচু্ছক   

িন্মৈাব খঃ .............................................                                       শ্রেব ঃ ............................................ 
 একমৈ 

িয় 
বকছুটা 
একমৈ  

একমৈ  

অিযচে  অিুেূবৈচক মূলয শ্রেয়  □ □ □ 

অবস্থ , ছটফচট, শ্রিবেক্ষ  েুপ কচ  োকচৈ পাচ  িা  □ □ □ 

প্রায়ই মাোধ া, শ্রপটিযো িা িবম িবম োচি  কো িচল  □ □ □ 

অিয শ্রছচলচমচয়চে  সাচে খািা , শ্রখলিা, শ্রপবিল ইৈযাবে সেচিই োগাোবগ কচ  শ্রিয়  □ □ □ 

প্রায়ই শ্রিেী আে   কচ  িা গ ম শ্রমিাি শ্রেখায়  □ □ □ 

অচিকটা একা োচক, একা একা শ্রখলচৈ োচলািাচস  □ □ □ 

শ্রিে িাধয, সাধা  ৈঃ িিচে  কো শ্রোচি  □ □ □ 

অচিক েুবিিা কচ , প্রায়ই বেবিৈ শ্রেখায় □ □ □ 

শ্রকউ িযো শ্রপচল, মি খা াপ ক চল িা অসুস্থচিাধ ক চল সাোযয কচ   □ □ □ 

সা াক্ষ  উসখুস কচ  িা গা-োৈ শ্রমািামুবি কচ   □ □ □ 

অিৈঃ একিি োচলা িনু্ধ আচছ  □ □ □ 

প্রায়ই অিয শ্রছচলচমচয়চে  সাচে মা ামাব  কচ  িা গাচয়  শ্রিা  শ্রেখায়  □ □ □ 

প্রায়ই বিষণ্ন, মিম া ও কাঁচো কাঁচো োচক  □ □ □ 

সাধা  োচি অিয শ্রছচলচমচয় া ৈাচক পছন্দ কচ   □ □ □ 

সেচিই অিযমিস্ক েচয় পচি, মচিাচযাগ ধচ   াখচৈ পাচ  িা  □ □ □ 

অচেিা পব চিচে ঘািচি যায় িা আিি োচক, সেচিই সােস ো ায়  □ □ □ 

শ্রছাটচে  প্রবৈ মায়া মমৈা আচছ  □ □ □ 

প্রায়ই বমচেয িচল িা ধাপ্পা শ্রেয়  □ □ □ 

অিয শ্রছচলচমচয় া ৈা  শ্রপছচি লাচগ িা ৈা  ওপ  গাচয়  শ্রিা  শ্রেখায়  □ □ □ 

অপ চক সাোযয ক চৈ প্রায়ই এবগচয় যায় (িািা-মা, বেক্ষক, অিয শ্রছচলচমচয়চে )  □ □ □ 

শ্রেচি বেচি কাি কচ   □ □ □ 

িাবি, সু্কল িা অিয িায়গা শ্রেচক েুব  কচ   □ □ □ 

শ্রছাটচে  শ্রেচয় িিচে  সাচে োচলা বমেচৈ পাচ   □ □ □ 

অচিক েয়, একটুচৈই েমচক যায়  □ □ □ 

কাি ধ চল শ্রেষ কচ , মচিাচযাচগ  পব মা  োচলা  □ □ □ 

 

আপিা  অিয শ্রকাি মিিয িা িলা  বিষয় োকচল উচেখ করুি- 

 

 

 বেক্ষক কবপ  
 

 বেক্ষক কবপ  
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অিযািয প্রশ্নঃ 

সি বমবলচয় আপবি বক মচি কচ ি শ্রয, এই ছাি/ছািী  আচিগ, মচিাচযাগ, আে  , িা অিযচে  সাচে শ্রমলাচমোয় অসুবিধা আচছ?         

                     িা □      েযাঁ, বকছুটা অসুবিধা □      েযাঁ, শ্রিে অসুবিধা □     েযাঁ, গুরুৈ  অসুবিধা □ 

যবে আপিা  উত্ত  েযাঁ েয়, ৈােচল বিচে  প্রশ্নগুচলা  উত্ত  বেিঃ 

▪ এই অসুবিধাগুচলা কৈ বেি ধচ  লক্ষয ক চছি? 

              এক মাচস  কম □      ১-৫ মাস □      ৬-১২ মাস □       এক িছচ   শ্রিবে □ 

▪ এই অসুবিধাগুচলা বক ছাি/ছািীচক বি ক্ত কচ  িা কি শ্রেয় িচল মচি েয়? 

                   শ্রমাচটই িয় □      বকছুটা □      শ্রিে বকছুটা □      অচিকটা □ 

▪ এই অসুবিধাগুচলা ৈা  তেিবন্দি িীিচি  শ্রকাি শ্রক্ষচি বকরূপ প্রোি শ্রফলচছ িচল আপবি মচি কচ ি? 

সেপােীচে  সাচে সম্পকণ                           শ্রমাচটই িয় □      বকছুটা □      শ্রিে বকছুটা □     অচিকটা □ 

শ্রেব কচক্ষ  বেক্ষা                                                 শ্রমাচটই িয় □      বকছুটা □      শ্রিে বকছুটা □     অচিকটা □ 

▪ এই অসুবিধাগুচলা বক আপিা  শ্রেব কচক্ষ িা সামবগ্রকোচি ক্লাচস  ওপ  শ্রকাচিা শ্রিাো সৃবি ক চছ? 

                  শ্রমাচটই িয় □      বকছুটা □      শ্রিে বকছুটা □      অচিকটা □ 

 

 

স্বাক্ষ ঃ________________________________________                                    ৈাব খঃ____________________ 

আপিা  সাোচযয  িিয আপিাচক অচিক ধিযিাে  
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Checklist for Programme Organizer  
A. Retention Rate (LCs): 

Name of Learning 

Centre 

Cohort Type Number of Students 

in the catch-up 

Program 

Number of Students 

Continuing in formal 

school 

Remarks 

     

     

     

     

 

 

B. Dropped out Students: 

B.1. Percentage of dropped out students: 

 

Name of Learning 

Centre 

Cohort Type Number of Students 

in the catch-up 

Program 

Number of Students 

dropped out of formal 

school 

Remarks 

     

     

     

     

 

B.2. Reasons of student’s dropped out of formal school: 

 

Name of Learning 

Centre 

Cohort Type Name of the dropped-

out student 

Reason/s of dropped 

out 

Remarks 

     

     

     

     

     

     

     

     

 

 

 

 

 

 

B.3. Current status of dropped out children? (If they are not in school, what are they doing now?) 

 

Name of Learning 

Centre 

Cohort Type Name of the dropped-

out student 

Current Status of 

dropped out children 

Specific Activities 

they are doing  
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Checklist for School Head Teacher 

A. Retention Rate (At Schools):  
 

 

Name of School 

 

Grade 

Number of Students 

came from the catch-

up Programme 

(BRAC) 

Number of Students 

dropped out of formal 

school 

Remarks 

 I    

 II    

 III    

 IV    

 V    

 

B. Dropped out Students: 

B.1. Percentage of dropped out students:  

 

Name of School 

 

Grade 

Number of Students 

came from the catch-

up Programme 

(BRAC) 

Number of Students 

dropped out of formal 

school 

Remarks 

 I    

 II    

 III    

 IV    

 V    

 

B.2. Reasons of student’s dropped out of formal school:  

 

Name of School 

Name of the 

dropped-out 

student 

Grade Reason/s of dropped 

out 

Remarks 
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B.3. Current status of dropped out children? (If they are not in school, what are they doing now?) 

Name of the school  Name of the 

dropped-out student 

Grade Current Status of 

dropped out children 

Specific Activities 

they are doing  
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 KII: Upazila Education Officer 

 

1. Please tell us about your experience with the catch-up programme in your Upazila? 

2. What is the retention rate of students in formal schools in your upazila who have completed 

the catch-up education programme under various components of EMDC (Education for 

Marginalized and Disadvantaged Children)? 

3. How would you describe the regularity of attendance for students who have completed the 

catch-up education programme compared to those who have not? 

4. How attentive are the students who have completed the catch-up education programme 

compared to their peers who have not participated in the program?  
5. How are parents and communities engaged and involved in supporting students who have 

completed catch-up education programs and are reintegrating into formal schools? 
6. What is the dropout rate among students in your upazila who completed the catch-up 

education programme and subsequently returned to formal schools? 

7. What are the reasons for dropout among students who completed the catch-up education 

programme and then left formal schools? 

8. What is the current status of students who have dropped out of formal schools after 

completing the catch-up education program? 

9. How effective has the EMDC programme been in bridging the gap between formal and 

non-formal education? 

10. What strategies are in place to integrate the catch-up education programme with formal 

education pathways? 

11. Have there been any notable successes or best practices identified in the implementation 

of catch-up education programs within formal school settings? If so, can you provide 

examples? 

12. How effective were the screening and targeting processes been in ensuring that the most 

marginalized children access the EMDC provision? 
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IDI: Upazila Manager 

 

1. What do you think about the level of learning of students who have completed the catch-

up programme from your organization in your Upazila? 

 

2. What is the retention rate of students in formal schools in your upazila who have completed 

the catch-up education programme under various components of EMDC (Education for 

Marginalized and Disadvantaged Children)? 

3. How would you describe the regularity of attendance for students who have completed the 

catch-up education programme compared to those who have not? 

4. How attentive are the students who have completed the catch-up education programme 

compared to their peers who have not participated in the program? 

5. What is the dropout rate among students in your upazila who completed the catch-up 

education programme and subsequently returned to formal schools? 

6. What are the reasons for dropout among students who completed the catch-up education 

programme and then left formal schools?  

7. What is the current status of students who have dropped out of formal schools after 

completing the catch-up education program? 

8. Are there specific challenges or barriers faced by students who have completed the catch-

up education programme and re-entered formal schools, and what strategies do you propose 

to address these challenges? 

9. How did you ensured that LC facilitators were adequately trained and supported to deliver 

effective catch-up education sessions tailored to the diverse learning needs of students?  

10. How do you plan to effectively manage the operation of the targeted number of schools 

participating in the catch-up education programme, ensuring alignment with programme 

goals and objectives?  

11. What measures did you implement to guarantee the quality and relevance of the curriculum 

and teaching materials utilized in the catch-up education program?  

12. What proactive measures did you take to anticipate and mitigate potential challenges that 

may arise during the execution of the catch-up education program?  

13. How do you intend to collaborate with government/local organizations to ensure the 

seamless implementation of the catch-up education programme within your Upazila?  

14. What strategies would you utilize to identify and enroll marginalized and disadvantaged 

children who are out of school or at risk of dropping out into the catch-up education 

program?  

15. How effective have the screening and targeting processes been in ensuring that the most 

marginalized children access the EMDC provision? 
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FGD: Parents and Other members of the community 

 

1. How aware were you of the catch-up education programme being implemented in your 

community? 

 

2. Can you share your reasons for enrolling/not enrolling your child in the catch-up education 

program? 

3. Have you noticed any changes in your child's attitude towards learning or school since 

participating in the catch-up education program?  

Or have you observed any changes in the children of your neighbors or relatives who 

participated in the catch-up education program? If so, what changes have you noticed? 

4. How do you feel the catch-up education programme addresses the specific needs of 

marginalized children in your community?  

5. Can you share any challenges or barriers your child faced in accessing formal education 

prior to participating in the catch-up education program? 

6. How effective have the screening and targeting processes been in ensuring that the most 

marginalized children access the EMDC provision?  

7. What suggestions or recommendations do you have for improving the reach and 

effectiveness of catch-up education programs in your community? 
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IDI: Head of CMC 

 

1. Can you provide an overview of the role and responsibilities of the Centre Management 

Committee (CMC) in supporting education initiatives in the community? (For context) 

2. What challenges or obstacles have the CMC encountered in implementing catch-up 

education programs, and how have these been addressed? 

3. How are CMC members involved in the planning and implementation of catch-up 

education programs in the community?  

4. What strategies does the CMC employ to raise awareness and mobilize community support 

for catch-up education programs?  

5. Can you share any successful experiences or best practices where the CMC has played a 

significant role in promoting access to education and supporting marginalized children? 

6. How does the CMC collaborate with other stakeholders, such as schools, local authorities, 

and non-governmental organizations (NGOs), to ensure the success and sustainability of 

catch-up education initiatives?  

7. Are there any specific areas where the CMC requires additional support or resources to 

enhance its capacity in supporting catch-up education programs? 
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IDI: Head Teacher of Primary School 

 

1. What is the retention rate of students in formal schools in your upazila who have completed 

the catch-up education programme under various components of EMDC (Education for 

Marginalized and Disadvantaged Children)? 

 

2. How do you think about the regularity of attendance for students who have completed the 

catch-up education programme compared to those who have not? 

 

3. Can you share any challenges or obstacles encountered regarding the students who 

completed catch-up education programme and attending your school, and how have these 

been addressed? 

 

4. Can you share any successful experiences or best practices in integrating catch-up 

education activities with the regular school curriculum and timetable? 

 

5. How does the catch-up education programme align with the broader educational goals and 

priorities of the school?  

 

 

6. What role do you believe school leaders and administrators play in promoting the success 

and sustainability of catch-up education programs? 

 

7. How does the school ensure the inclusion and participation of marginalized or vulnerable 

students in catch-up education activities?  
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FGD: Students (Cohort 2) 

 

1. What motivated you to participate in the catch-up education program?  

 

2. Can you share your experiences with the catch-up education sessions? What did you enjoy 

the most, and what challenges did you face?  

 

3. Have you noticed any changes in your attitude towards school and learning since 

participating in the catch-up education program? If so, what are they? 

  

4. What impact do you think the catch-up education programme has had on your relationships 

with classmates and teachers in school? 

 

5. Have you been able to apply the knowledge and skills gained from the catch-up education 

programme in other areas of your life? If so, can you provide examples?  

 

6. Can you share any examples of how the catch-up education programme has benefited you 

academically or personally? 

 

7. What impact do you think the catch-up education programme has had on your relationships 

with classmates and teachers? 

 

8. How do you feel the catch-up education programme has helped you in your learning and 

educational progress?   
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FGD: Primary School Teacher 

 

1. What differences, if any, do you notice between students who participated in catch-up 

education programs and those who did not?  

2. How do you perceive the learning abilities of students who completed catch-up education 

programs compared to their peers? 

3. Can you share any observations or experiences regarding the integration of students from 

catch-up education programs into regular classroom settings?  

4. How regular are the students who completed catch-up education programs in attending 

classes compared to their peers? Have you noticed any patterns? 

5. Have you noticed any changes in the attitudes or behaviors (e.g., attentiveness, activeness 

in the class) of students who participated in catch-up education programs? If so, what are 

they?  

6. What challenges, if any, have you encountered in teaching students who have completed 

catch-up education programs, and how have you addressed them?  

7. Can you share any success stories or positive outcomes you have observed among students 

who participated in catch-up education programs?  

8. How do you adapt your teaching strategies to accommodate the diverse learning needs and 

backgrounds of students who have completed catch-up education programs?  

9. How do you foster a supportive and inclusive classroom environment that promotes the 

continued success and well-being of students from catch-up education programs?  

10. What additional support or resources do you feel would be beneficial in meeting the needs 

of students who have completed catch-up education programs and are now part of your 

classroom?  
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FGD: LC Facilitator 

 

1. How many students who completed the catch-up education programme under different 

EMDC components have remained in formal schools? 

2. Have you observed any changes in the level of attentiveness of students who completed 

the catch-up education programme over time? 

3. How do you adapt your teaching strategies to maintain or improve the attentiveness of 

students who have completed catch-up education programs? 

4. What percentage of students who completed catch-up education have dropped out of 

formal schools after returning? Can you share any example?  

5. Have you identified any common factors or challenges that contribute to these dropouts? 

6. How do you assess the effectiveness of the EMDC programs in closing the gap between 

formal and non-formal education? 

7. Have you observed improvements in academic performance among students who 

completed the EMDC programs compared to those who did not? 

8. Can you provide examples of how the EMDC programs have helped students transition 

smoothly into the formal education system? 

9. What additional support or resources do you feel would be beneficial in meeting the needs 

of students who have completed catch-up education programs and are now part of formal 

classroom? 

10. How do you ensure that the selected students truly represent the most marginalized groups? 

11. Can you share any experiences or challenges encountered during the screening and 

targeting process? 

12. What improvements, if any, do you suggest for the screening and targeting processes to 

better serve marginalized children? 

 


